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Editorial

As we ponder the efficacy of qualitative research — the subject of this Phoenix Scholar edition — for a variety of import-
ant applications inside the academy, industry, and society, | found myself gazing out my large kitchen window here in
rural big sky country, Montana. | have a clear view of the dormant cottonwood trees occasionally obscured by waves
of blustering, blizzard-induced blowing snow. Behind those mottled brown sleeping giants, a vast whiteness broken
only by a puffed-up guinea fowl flying into the brittle bone-like branches of the trees. | am struck by the contrast of
what | see outside with the scattered clutter of overlooked mail on my kitchen table, the warmth of my floor heater at
my feet, and the sharp earthy scent of the Tolima region Colombian cup of dark roast coffee sitting next to my laptop.
| find myself thankful, for the oil fueling my furnace, the water misting from a nearby humidifier, and for the clicking of
my blue heeler’s nails on our hardwood floor reminding me of her constant devoted companionship.

The above, as an example, provides a unique description of the qualia of a setting and the positionality of the author
in relation to the setting. Qualitative research, in a similar fashion, seeks to uncover, or from a constructivist perspec-
tive co-create, deeper understanding of the qualia of lived experience. Within this issue we feature an interview with
Professor Johnny Saldafia, one of the leading qualitative researchers of our day. Saldafa notes that it is important not
only to be able to understand when a research question calls for qualitative research, but why qualitative research is
important and the meaning behind its observations.

In my backyard Montana landscape, | could have noted the number of trees within view (3), the number of guinea fowl
now perched in the trees (2), or that the temperature is 9 degrees Fahrenheit with a humidity of 81% and 21 mile-per-
hour wind. However, the numbers do not convey the same feeling or tone, do not ‘paint the picture’ as it were of the
setting and my own positionality within that context. It is not that the numbers are unimportant, simply that they con-
vey different information about the world as Saldafia notes. Qualitative data can provide rich description, prominent
themes, deeper understanding of how we make meaning of the world, a world he re-invigorated within the research
community over the past 30 years.

And so those connected to our University of Phoenix doctoral community demonstrate, as they have done so rigor-
ously over the past few years, just exactly how qualitative research can be used in a variety of meaningful ways. As is
recounted in Dr. Erik Bean's story TQR10: School of Advanced Studies Among Most Represented. While our focus is
qualitative, we know that quantitative research has its place too. So, we offer a quantitative antipodean counterpoint
by Dr. Brian Sloboda in Time Series Analysis: What Is It and Why Is It So Hard to Do? Together, these and several other
articles showcase the right methodology for the right applications.

As with the coming of Spring we find warmth in celebrating the accolades of Dr Duthely in Dr. Lunthita Duthely CEITR
Research Fellow and UOPX Alumn, is Awarded an NIH Grant, by Dr. Liz Johnston. Johnston introduces us to the work of
Dr. Duthely and her successful bid for National Institute
of Health funding. Find out more about her project treat-
ing women with HIV by reading within. You also will be
interested in the article about Dr. Jared Padgett and his
colleagues who recently presented at the University of
Oxford, and many other engaging articles that represent
the significant scholarly impact University of Phoenix
continues to make.

Therefore, | eagerly invite you to brew a cup of your own
earthy Colombian roast, chai tea, or soothing beverage
of your choice, sit back, and enjoy our Spring 2019 edi-
tion!

With much warmth,

Dr. Ryan Rominger
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tions of a School Princial

Within school walls there exists a unique
culture. Oftentimes, this culture is inferred
through the actions and behaviors of
those involved. This can lead to missteps
and inconsistent levels of program
implementation. New staff, students,
and parents coming into a school quickly
adopt the behaviors and attitudes of those
who have come before. Teachers entering
a school where it is common practice for
colleagues to work in isolation, arrive late
to meetings, miss days of work and treat
students with disrespect may gradually
embrace this behavior. When team
members demonstrate that they have
embraced mediocrity, the new kid on the
block has a decision to make. “Do | go with
the flow, or do | make waves and do what
is best for academic excellence?”

As incoming students and their parents
arrive at the schoolhouse door they are
immediately presented with the culture
of the school beginning in the parking lot.
Are grounds neat and orderly or messy
and unkempt? Does the office staff project
warmth or an air of indifference? Are
students and parents moving about the
campus inapurposefuland orderly manner
or does chaos reign? Does the classroom
project an environment conducive to
higher level learning and interaction? The
route new staff, students, and parents take
can be guided by administrators with well-
developed plans of engagement.

After more than three decades as an
educator, | appreciate the fact that we
usually get what we expect. If excellence is
ourconsistentstandard, teachers, students
and parents will rise to the occasion. For
the purposes of this study, excellence is
defined as stakeholders within the school
striving to meet an agreed upon standard
through implementation of a continuous
improvement model. This model includes
planning, implementation, monitoring,
data collection, feedback/discussion, and
revision.
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Most of my years as principal were spent
in a Title | school with 100% free-reduced
lunch students. Upon my arrival, 83%
of students in grades three to five read
below grade level. In fact, the school
had received a grade of “F” from the
Department of Education just a month
before my appointment as new principal.
Additionally, there had been five principal
changes in less than 10 years. Many
teachers felt they and the students were
doing the best that could be expected
under the circumstances. Frequent
administrative changes clearly impacted
the level of consistency with program
implementation, disciplinary procedures,
and general day to day operation. This
long-term inconsistency had permeated
the school and even a first-year principal
quickly realized the desperate need for
order androutine if academic improvement
was to be realized.

Excellence by Design

Schools should strive for excellence by
design. Schools designed with excellence
in mind leave little to happenstance or
chance. The tone of the school is set in
the parking lot through the maintenance of
pristine grounds. As you proceed through
the school, evidence of high expectations
flourish. Walls are decorated with the
school motto; school reading, writing, and
mathematics goals; positive affirmations;
and useful information that acclimate
newcomers to the school and the beliefs
embraced therein.

During my first year as principal best
practices within the school started — out
of necessity — with establishing a sense of
order. Our campus had a student body of
less than 500 students, but generated well
over 1,000 discipline referrals yearly. Job
one was the establishment of a Behavioral
Leadership Team (BLT) whose purpose
was to help establish standards or rules
for how students and staff conduct
themselves throughout the building. Well-

trained teachers who present a unified
front can generate an immediate impact
on student conduct. My firm belief was that
if the adults on campus begin to operate
in an orderly and respectful manner, the
students would “magically” follow their
lead. For example, the BLT developed
guidelines for how we would progress
through the halls. All adults were trained
on what the standard looked like and then
tasked with teaching their students. It is
amazing how a few strategically placed
STOP signs can help students move in
an orderly manner from the bus, to the
media center, to the cafeteria or music
room. These signs are recognized by even
the youngest preschooler as a reminder
to pause at intersections. Additionally,
novice teachers gain a greater sense of
confidence as they lay out the same set of
expectations as the veteran next door.

To address the widespread discipline
issues, morning areas were assigned by
grade level. This kept the hallways clear
and calm during arrival. Within each area,
support staff offered students learning
options such as independent reading,
academic games, and opportunities
to interact. Teachers were required to
provide bell work for students to complete
upon entering the classroom. This allowed
for an orderly start to the morning so that
housekeeping tasks such as attendance,
lunch count, and daily announcements
required minimal time. Routines are critical
for an orderly school. While it is important
to incorporate surprises, students develop
a sense of safety and confidence when
there is a level of predictability to the
school day.

Other BLT expectations focused on
homework, common planning time
for teachers, parental engagement

requirements, and setting school goals.
Goal settingisaskillthatishelpful foradults
and children. Goals help us understand
where we are on our academic journey and



identify where and when we need to be at
a specific level. Teachers, students and
parents who understand what is expected
of them and have benchmarks in place to
measure progress along the way are more
likely to attain goals.

Of special importance was the inclusion
of practices that helped to develop a love
of reading in students. We developed
classroom, individual, and school wide
goals to help achieve the target of reading
a set number of books each quarter. As
a team we celebrated by hosting special
events for the entire school such as
teacher talent shows, ice cream treats,
no homework days, and more. One of my
fondest memories was seeing a school
with 83% of students reading below grade
level evolve into bookworms as they
pushed to achieve targets. This increased
time ontaskledto greatlyimprovedreading
performance and changed how we viewed
our school. Staff, students, and parents
no longer saw our school as a failure.
They embraced the idea that anything is
possible when you have a strong plan, set
targets, and everyone does his/her part.

School leaders who develop a plan for

success are more likely to achieve it when
key stakeholders understand what is
expected of them, have clear measures for
success, and hold each other accountable.
Recently retired after 36 years of working
in the 10th largest district in the United
States, | reflect on experiences that led
me to the conclusion that people perform
better in a well-organized environment that
operates on achieving specific, timely, and
measurable end goals. Each team member
- regardless of years of age or experience
- respond to knowing why we do what
we do and what their role is in making it
happen. This intentional effort to operate
as an all-inclusive campus was especially
necessary due to the diverse needs of the
students and families. As stated, the school
was 100 percent free/reduced meals.
While all came from poverty-stricken
homes, there was wide representation
of diversity within the school. In fact,
we served a range of academic needs
including second language learners, the
emotionally and mentally challenged,
those with unique speech and language
needs, gifted students, and students
with varying learning abilities. One
requirement common to all students was

the requirement to set learning goals.

Setting common goals develops a sense
of being part of the team. Teacher planning
and class meetings to reflect on progress
help teachers and students identify
specific roles in overall achievement.
These goals are not limited to the basic
areas of reading, writing, and math. In
fact, all areas of the school day call for
“instruction.” Accountability increases
when all stakeholders understand what
the standards are, receive necessary
instruction on how to achieve them, and
have frequent opportunities to reflect on
how we are performing individually and as
a school team. With accountability comes
an enhanced sense of responsibility,
which puts schools on track to excellence.
More importantly, being part of a team
tasked with accomplishing hard work is
satisfying and builds a school culture of
pride in a job well done. Success breeds
success. Countless hours of planning,
data collection and analysis, revisions
and discussions paid off. It was not an
overnight success, but our lovely school
moved from an “F” to “A” rating. This will
always be one of the highlights of my
career.

Scholar 3



Erik Bean, Ed.D.

TQR10: School of Advanced Stdi

T S LRl P LCARR
Tl LA B i

- % - 2
= B -

Associate University Research Chair
Center for Leadership Studies and Educational Research

es Among Most Represented

University of Phoenix School of Advanced
Studies (SAS) was among the most rep-
resented of all presenters at The Qualita-
tive Report (TQR) Conference (http://bit.
ly/2SNg8cw). The 10th annual scholarly
event was held at Nova Southeastern Uni-
versity, January 2019. From recommenda-
tions to improve the qualitative research
process, to examples of grounded theory
and narratives in school settings, to re-
flections of UOPX Research Methodology
Group presenters were driven by rigor and
ready to field many insightful comments
and questions from attendees.

Among the most visible was the work con-
ducted by Dr. Ryan Rominger (http:/bit.
ly/2kpjLBw), associate university research
chair, Center for Leadership Studies and
Educational Research (CLSER), who led or
was co-author on six presentations includ-
ing two workshop/panels. Rominger is no
stranger to higher education. He co-leads
the University of Phoenix Research Meth-
odology Group (http:/bit.ly/2DV2f1H)
with Dr. Mansureh Kebritchi (http:/bit.
ly/2ws2CQ9), university research chair,
Center for Education and Instructional
Technology Research (CEITR). Rominger,
alongside of a team of dedicated special-
ists, offered a collection of webinars and
advice for the most popular methods used
by the school’'s doctoral students. Among
the many roles he served include doctor-
al program coordinator, associate disser-
tation director, full-time assistant and as-
sociate faculty, dissertation chair, adjunct
research faculty. In addition he and has
authored/co-authored several published
research studies in psychology and educa-
tion. Rominger led and co-authored these
workshop/panels and presentations:
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* The Many Faces of Mindfulness in Qual-
itative Research

* Using Praxis Courses and Online Quali-
tative Data Analysis Software (QDAS) to
Train Geographically Distributed Novice
Qualitative and Mixed-Method Research-
ers

* Proposed Use of Prominence in Quali-
tative Research, led by Erik Bean (http://
bit.ly/2iPinHM) and Liz Johnston (http://
bit.ly/20jf7Ht), associate university re-
search chair (CEITR)

* Using Grounded Theory Coding Se-
quences as a Transformative Teaching
and Learning Engagement, with Mark
McCaslin (http://bit.ly/2PPKR3B), Ph.D.,
dean of research and scholarship

« Exploring a Research Methodology
Group Framework for Nurturing Research
Methods and Designs: An Action Re-
search with Mark McCaslin and Mans-
ureh Kebritchi

* Research Methodology Group: The
Community of Scholar Practitioners to
Enhance Qualitative and Mixed Methods
Designs with Mark McCaslin, Mansureh
Kebritchi, Liz Johnston, Erik Bean, James

Lane (http://bit.ly/2trrUdo), Karen John-
son (http://bit.ly/2T4wmND), and Phil

Davidson (http://bit.ly/2Be6Ryl).

Several other UOPX scholars also provid-
ed thought provoking scholarship includ-
ing these presentation titles:

+ Perceptions of Faculty Ethical Deci-
sion Making: Awareness, Learning, and
Change by Cheryl Burleigh (http://bit.

ly/2V0S0Qa)

« Stories Told and Lessons Learned: Re-
flections on a Year of Narrative Research
by James Lane

* Hurricanes, Schools, and the Ethics of
Care and Community: A Narrative Study
of School Leadership by James Lane

with David Proudfoot (http://bit.ly/2N2e-
8Jx), Shaquanah Robinson, Sally Evans,

and Belinda Moses (http://bit.ly/2SdK-
boD)

« Grit and Spirituality’s Influence on
Doctoral Success — To “Mixed” or not:
Qualitative Approaches, Quantitative Re-
searchers by Lunthita Duthely (http://bit.

ly/2GwhTo1), with James Rice (http:/
bit.ly/21IE9CF), and Diana Hart.

The annual conference has grown and has
attracted notable scholars including key-
notes: Kathryn J. Roulston, Eli Lieber, and
Sally St. George and Dan Wulff as well as
other seminal qualitative researchers like
Johnny Saldafia whose workshops entitled
Teaching Qualitative Research Methods
Principles through Popular Film Clips and
Gaming in the Qualitative Research Meth-
ods Studio were among the most widely
attended. 2018 Distinguished SAS Facul-
ty and CLSER Fellow LauraAnn Migliore
also was on hand supporting Grand Can-
yon University student Bridget Arena in her
works Avatar-Mediated Virtual Learning
Experiences and Productive Conflict and
Avatar Mediated Self-Determined Learning
in an Immersive 3-D Virtual Learning Envi-
ronment. The deadline for proposal sub-
mission to the 11th Annual TQR Confer-

ence (http://bit.ly/2Ej3vx1) held from Jan
15-17th, 2020 is April 30th, 2019.
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Exploring Research Methodology Grup for Nurturing Research
Methods and Designs: An Introduction and Action Research

Dean of Research and Scholarship
School of Advanced Studies

Associate University Research Chair
Center for Leadership Studies and Educational Research

Overview About the Research Methodol-
ogy Group

Research Methodology Group (RMG) was
established in January 2018 at University
of Phoenix, Research Hub to enhance the
research method knowledge and skills of
the students and faculty members. Expe-
riential learning and scholarly leadership
serve as the theoretical framework of the
group. Scholarly leadership is held as a
transformative relationship among schol-
ars and practitioners to advance the com-
munity of scholarship. Experiential learn-
ing bridges theory and practice cultivating
a community of practice.

Within the context of the theoretical frame-
work, a committee of 12 methodologists
has been formed to share their expertise
and make the connection between the the-
ories and application of research designs.
The group grew a dynamic community
of scholar practitioners, with 115 current
members (as of Feb 2019) who interact
with the committee of methodologists and
use the support provided by the group. The
group provides research method and de-
sign co-curricular activities and supports
listed below and can be accessed via the
RMG site (http://bit.ly/2iTIQVX).

* Guidelines, materials, and resources

* Monthly Design Webinars: For 2018, 14
webinars were offered, and the record-
ings are available at the RMG site. For
2019, 16 webinars will be offered, see
Table 1 for the schedule.

+ Method and design consultation for
doctoral students and chairs

* Design blogs at the RMG site

* Method and design discussion forums

The Committee of Methodologists for
2019

* Dr. Mark McCaslin: Grounded theory

* Dr. Mansureh Kebritchi: Case study and
Action research

+ Dr. Ryan Rominger: Mixed methods,
Program evaluation, and Narrative inqui-

ry

« Dr. Erik Bean: Content analysis

* Dr. Liz Johnston: Content analysis
* Dr. Phil Davidson: Delphi method

« Dr. Brian Sloboda: Experimental and
Quasi experimental

* Dr. Armando Paladino: Correlational
design

+ Dr. Michelle Hill: Causal comparative
* Dr. Karen Johnson: Phenomenology

* Dr. Jim Lane: Autoethnography and
Narrative inquiry

* Dr. LauraAnn Migliore: Survey Design

For the RMG Monthly Design Webinar
Schedule for 2019 see Table 1.

RMG Monthiy Design Webinar Schedule for 2019

Date Monthly Research Design Webinar 2019 Schedule

https://research phoenix edu/content/research-methodology-
group/research-method-webinars

Jan 24, 2019 Welcome to 2019 Webinars by Committee of Methodologists

Feb 21, 2019 Case Study: Dr. Mansureh Kebritchi

March 7, 2019 Content analysis: Dr. Erik Bean and Dr. Liz Johnston
March 28, 2019 Descriptive Causal Comparative: Dr. Michelle Hill
April 4, 2019 Delphi Method: Dr. Phil Davidsen

April 18,2012 Mixed Methods: Dr. Ryan Rominger

May 16, 2019 Experimental: Dr. Brian Sloboda

May 30,2019  Quasi-Experimental: Dr. Brian Sloboda

0 June 20, 2019 Correlation: Dr. Armando Paladino

10 July 18, 2019 Phenomenology: Dr. Karen Johnson
11
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August 1, 2019 Program Evaluation: Dr. Ryan Rominger

12 August 13, 2019 Auto Ethnography: Dr. Jim Lane
13 5eps,2018  Grounded Theory: Dr. Mark McCaslin
14 5ep10,2019  Narrative Inquiry: Dr. Ryan Rominger and Dr. Jim Lane

15 Oct 3, 2019 Survey Design: Dr. LauraAnn Migliore
16 Oct24 2019 Action Research: Dr. Mansureh Kebritchi

Research Methodology Group at The
Qualitative Report Conference

The RMG qualitative methodologists
offered multiple presentations and a
panel of discussion at The Qualitative
Report (TQR) Annual Conference in
Jan 2019 (http:/bit.ly/2EjL23l). In the
panel of discussion, the methodologists
shared their reflections about working as
a methodologist and teaching research
designs in online settings at RMG (see
the picture below). The conference

audience from various higher education
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institutions in the United States and
abroad were excited about RMG resources
and webinars. Many of them requested
attending the RMG webinars and using the
resources.

Action Research Conducted at Research
Methodology Group

A practical action research was conducted
to evaluate the effectiveness of the
group and explore a) issues related to
implementing  established  research
designs, b) use and influence of alternative
research designs,and c) effective practices
forteachingandlearningresearchmethods
and designs. The group of methodologists
provided design guidelines, resources, and
webinars to nurture researchers’ skills.
Surveys, interviews, and reflective papers
were used to collect quantitative and
qualitative data and addressed the four
research concerns. This action research
study received $10,000 UOPX Teaching
and Learning Grant that was distributed
among the RMG methodologists. The
following main questions guided the study:

1. How effective was Research
Methodology Group in enhancing the
participants’ research design skills and
knowledge?

2. What are the issues and challenges
related to implementing the established
research methods and designs such as
qualitative and quantitative research
methods and designs, mixed methods,
actionresearch,and program evaluation?

3. How does exploring alternative,
nontraditional, and emerging research
designs within qualitative, quantitative,
and mixed methods such as arts-based,
collaborative inquiry, and appreciative
inquiry, improve the professional life of
the participants?

4. How do the webinars and programs
offered by Research Methodology Group
enhance the participants’ knowledge and
skills related to research methods and
designs? What are effective practices
related to teaching and learning research
methods and designs?

Method

Quantitative and qualitative data were
collected from 2018 webinars’ presenters
(RMG committee of methodologists) and
participants. The RMG methodologists
completed 12 Reflective papers (1-2
pages via Google doc sheet) and reflected
on their experiences working as RMG
methodologists. The webinar participants
completed 57 Surveys with closed
and open-ended questions (Via Survey
Monkey) and participated in 22 Interviews
(Via phone, Skype, or email).

Descriptive analysis was conducted to
analyze the quantitative data collected via
Survey Monkey. Dedoose was used for
coding and making categories and themes
for qualitative data. Overall, 7 categories
with 28 themes were generated. The 7
major categories were:

* Challenges
» Desires (what people would like to see)

+ Methods (codes particular to method
issues)
6 Scholar

+ Nontraditional (codes focused on
nontraditional research methods)

+ Research (qualities pertaining to the
researcher)

* RM SIG (codes broadly applying to the
RM SIG endeavor, including webinars
and website)

+ Webinars (codes which specifically
address the webinars)

Results

The results are presented in the order of
the main foci of the study which included
a) evaluation of the effectiveness of
RMG group, b) exploring issues related
to implementing established research
designs, c) identifying use and influence
of alternative research designs such as
arts-based, collaborative inquiry, and
appreciative inquiry, and d) investigating
effective practices for teaching and
learning research methods and designs,
particularly in online setting.

Quantitative Results for Effectiveness of
Research Methodology Group

Descriptive analysis for participants’
quantitative feedback for evaluation of
RMG is provided in Table 2.

Table 2

Descriprive Results for Effectivensss af Ressarch Methodelegy Group tn 2018

How Helpful Was the
Presentation? a5
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How Helpful was the Q&A?

How Likely Are You to
Recommend to Colleagues?

How Likely Are You to
Recommend to Students?

Migh Considier

Qualitative Results for Effectiveness of
Research Methodology Group

The following main findings emerged as
a result of analyzing qualitative data to
evaluate the effectiveness of RMG.

« Participants learned about, and
increased their understanding of, both
traditional and nontraditional research
methods

*Thewebinars andresources contributed
to faculty professional development

« The webinars and resources
contributed to student research methods
understanding

* The RMG built scholarly community

« The RMG expanded resources for the
scholarly community

* The webinars and resources facilitated
mentoring of doctoral students

Some of the selected quotes from the
participants are provided in Table 3.

The Issues and Challenges

The following main findings emerged
for issues and challenges participants
experienced related to implementing
established research designs.

Table 3

Selected Quotes for Effectiveness of RMG

P1: "Tthink they are superb. The fact that they provide PowerPoints and other resources is excellent. I
just had a student who was doing narrative inquiry. She was having problems. Iwas able to give her
those resources, and it helped. "
P2: "The resources and definitions for the AE webinar were outstanding. This was something T didn't
know about, and I appreciated learning more. It was so tucely done, that it could be offered to other
professional groups. The detail was excellent”

P3: "Part of the reasons I attend the webinars 1s to learn and get more examples. One challenge 13
knowing what a good example of case study or whatever. The webinars do that. I found that the
Webinars give excellent examples, and I have found them very helpful."

P4 "T'm a doctoral student at X, so I'm really just getting into my dissertation process. I've been at it for
1.5 yrs or so. I'would say that I have had 1-2 methods courses. Second one didn’t go as well. The
problems that T have had either in work life or school 1s that are related to the complexity of the
methodologies. Knowing which test to use or which method to choose to pick to answer the questions

Once I do pick one, I don’t know how to interpret the significance of the findings. T know how to punch
the buttons, and get the print-out. but I don’t know what to do with it at that point."

 Lack of information, finding the right
information and resources

+ Research process problems (e.g.,
finding gap, research questions,
recruiting participants, writing reports,
etc.)

« Understanding method selection, and
how to remain aligned with and execute
chosen method

* Institutional/structural difficulties (e.g.,
lack of funding, belief the school does
not support the method, IRB/methods
experts do not understand method used
by researcher, etc.)

* Mentoring students through the
research process

Nontraditional Designs

The following main findings emerged
based on the qualitative data analysis for
the use of nontraditional designs such
as arts-based, collaborative inquiry, and
appreciative inquiry, and their influences
on the professional development of the
researchers.

+ Participants believed nontraditional
research methods expanded research
opportunities (“broadens perspective”,
“enhance creativity”, etc.)

+ Nontraditional designs meet unique
research needs (improve research
outcomes)

+ Nontraditional designs can be more
engaging/interesting to researchers
(and students), more holistic/whole-
person

* Learning about nontraditional
research methods led to professional
development for faculty

* Learning about nontraditional research
methods increased connection to
scholarly community

Some of the selected quotes from
participants are provided in Table 4.

Table 4

Selected Quotes for Nontraditional Designs

P1: "I found is that exploring these other options like the content analysis or Appreciative
Inquiry (AI), really opens up my appreciation for research. In past, I would see research as
very black and white. Now, I see research as having a much more human aspect, with the

hasis on process as well as findings "

P2: ""I would never have developed a relationship with someone like X unless we are on a
team together. Being on a team and doing non-traditional research makes you feel good about
doing research, feel good about the kind of contributions, you can make in a team."”

P3: "Much more creative in projects, which traditionally wouldn't have been thought of. Now
we can look at holistically what people’s experiences are and how those experiences can be
translated into meaningful research. By having alternative RM or thinking outside of the box
we can have meaningful topics which may not have been deemed worthwhile. .. bringing
awareness to alternative types of research out there that are acknowledged by different

journals. Most think of traditi

more out there. By being exposed to alt RM it broadens our perspective to how we can

1 journals and traditional conferences. but there are many

approach research. Also, how we can find niche of individuals who appreciate that type of

Effective Practices for Teaching and
Learning

The following main findings emerged
based on the qualitative data analysis
for effective practices of teaching and
learning research designs.



Effectiveness of the webinars

« Appreciation for the webinars and their
contents

+ Impacted doctoral students who
participated or used them as a resource

+ Demonstrated clear outcomes with
increased understanding of methods,
fueled presenter and participation
passion for research

 Appreciation for Q & A with some
wished the webinars were longer

Table 5

Selected Quotes for Webinars' Effectiveness

P1: "Very effective for me to brush up on methods/designs and to make me research things I

question.”

P2: "Listening to the professional and learning about best practices for different research
designs was meaningful. This was a great way to enhance skills and discuss opportunities for
future studies.”

P3: "They are very important. [ have sent students to the Group many times to listen and get

more information. I think 1t is very effective. People may not be able to listen to it on that

day, but they can access the 1 dings for later. "

P4: Great to use with doctoral students: "The methodology webinars and workshops are
fundamentally beneficial to all active doctoral students whether in early career or later. They
show real world examples from people who are immersed in the literature. They have
published in these journals.”
P5: Faculty Use as Refresher: "I have been away from chairing my doctoral dissertation
students since 2014. My two cutrent students are quantitative, and I try to read RMG materials

and use the webinar recordings and slides to make myself familiar with quantitative designs

and resume mentoring my dissertation students."

Suggestions for improvement of the
webinars

+ Largest - overcome technology
difficulties (changed with time)

* Increase marketing & outreach

* Increase interaction (not a single
presenter)

» Focus on examples

« Focus on practical application of
methods

+ Discuss opportunities to connect with
other researchers

Overall Effectiveness of Research

Methodology
* Resources helpful (desire for more)

+ Ability to expand and build scholarly
community

+ Participating facilitates professional
development

+ Main critique: participants want
MORE! More resources, more outreach/
marketing to students, more online

dialogue (i.e., couldn’t get enough, and
wanted to share the good news!)

Conclusion

The emerging results indicate that
Research Methodology Trainings that are
technologically appropriate, well marketed,
interactive, full of examples and extended
question and answer periods, along with
rich, credible online resource webpages
can be very effective. The trainings with
the aforementioned characteristics are
useful for both faculty and students
and promote increased understanding
of research methods, ignite creativity
and passion for research, facilitates
professional  development, enhance
mentoring of doctoral students, and
expand understanding and appreciation
of nontraditional research methods. The
results of this action research will be
useful for the research methodologists,
researchers, and instructors who are
interested in developing ad offering
effective training to enhance knowledge
of research methods and designs.
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Elizabeth Johnston, Ed.D.

Senior Research Fellow
Center for Educational and Instructional Technology Research

ot
Highlights from CEITR and the Research Hub

In this short article, we highlight some of
the achievements and successes of our
faculty in an effort to make appreciation
more of a continuing condition rather
than an event. Our intention was and is
to recognize the pivotal role that faculty
members play in the success of School
of Advanced Studies (SAS) students and
ultimately the larger university communi-
ty. A second purpose is to strengthen our
research community. To that effect, we
are adding some updates about some of
the CEITR and other center groups. And
now for the news!

The Alumni SIG

The Alumni SIG brings in successful SAS
alumni to talk informally about their ex-
periences as doctoral students and grad-
uates. Visit this page to see more about
the achievements and celebrations of our
SAS graduates and for more information

about the program http://bit.ly/2IGHrAJ.
Dissertation to Publication (D2P)

Registration is now complete for the D2P
Spring, 2019 workshop. University of
Phoenix affiliates, including faculty, staff,
graduated doctoral students, and doctor-
al students close to graduation, who are
interested in publishing their doctoral dis-
sertations (in all disciplines) are encour-
aged to participate. Dissertation chairs/
committee members may participate with
their doctoral students. Workshop Meet-
ing Dates are: Jan 23, 2019, Feb 13, 2019,
March 6, 2019, March 27, 2019; Submis-
sion to the target journals: April 17,2019.
More news is available at the site here

http://bit.ly/2ws2zBX.
End of Year Event (EOYE)

On December 14th, the research centers
participated in a shared EOYE to cele-
brate, collaborate, and unify our efforts.
The theme for the part was a metaphys-
ical potluck, where everyone is invited
and brings something to share at this
community event. The plan was to give
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everyone a chance to contribute and keep
the event within an hour-long time frame.
Hosts were Elizabeth Johnston and David
Proudfoot. Mansureh Kebritchi and Mark
McCaslin welcomed everyone. We started
with appetizers, which were designed to
stimulate and refresh. Jim Lane devel-
oped a great talk and subsequently a Blog
about medium and message here at the
research hubs. Louise Underdahl present-
ed a Wordle based on text gathered from
every one of the research hub centers.

In the main course, which was intended to
be nourishing and substantial, we heard
from Erik Bean, Ryan Rominger, Rodney
Luster, Mansureh Kebritchi, Elizabeth
Johnston, and Kim Underwood. Dessert
was a sweet treat at the end.

Life is busy but the EOYE was fun and
worth watching for next year. In the mean-
time, please read Jim's thoughts for a
sense of how we celebrated the end of

a year together. See more here http:/bit.

ly/2TgF2RkK.
Research Methodology Group (RMG)

The RMG provides materials, webinars,
and links to articles or other resources.
Every month, new topics are presented for
discussion. See this page for the sched-
ule http://bit.ly/20TTwGm.

The first three RMG events in 2019 are
welcome and orientation: Jan 24, 2019

Case study, Dr. Mansureh Kebritchi on
Feb 21,2019, and Content analysis, lead-
ers: Dr. Erik Bean and Dr. Liz Johnston on
March 7, 2019.

Scholarship of Discovery

Dr. Jim Lane recently presented a paper
in a roundtable discussion at the Asso-
ciation for Middle Level Education 2018
Annual Conference, held October 24 - 27
in Orlando, FL. Dr. Lane discussed the
results of a mixed methods study that
described and analyzed the opening and
first year of a 550-student middle school

in a semi-rural setting in East Central Flor-
ida. In planning for the school, district and
school administrators designed specific
structures and policies to address best
practices for middle schools. http://bit.

ly/2GP4wzm

ILA Presentations

Dr. Lunthita M. Duthely represented Uni-
versity of Phoenix at the recent Interna-
tional Leadership Association Conference
in Palm Beach, FL. She shared her exper-
tise at two panel discussions and one
presentation. http://bit.ly/2tHJelo

AERA, 2019

The American Educational Research As-
sociation recently honored Dr. Jim Lane,
Senior CEITR Research Fellow. Three
papers submitted by Dr. Lane have been
accepted for presentation at the AERA
2019 Annual Meeting in Toronto. http://

bit.ly/21BQbHZ
AOM, 2019

Dr Louise Underdahl, Dr. Lynne Devnew,
and Dr. Elizabeth Johnston have been ac-
cepted as contributors to a symposium at
the Academy of Management (AOM) 79th
annual conference in Boston Massachu-
setts on August 9-13th. The presentation
is titled Women Entrepreneurs and Suc-
cess: The Positive Potential of Data and
Passion and the focus is on exemplary
senior women leaders over the age of 70.
http://bit.ly/2H6HmMnw

AECT Support for Research

Rita J. Hartman, Marlo Jackson, and Mary
Townsend are members of the Teach-

ing and Learning with the Arts Research
group (TLAR) Team 8, and requested
participation for their study, Technology
Integration into the Classroom through
the Association for Educational Commu-
nications Technology (AECT) website.
The innovative strategy to gather data


http://bit.ly/2IGHrAJ
http://bit.ly/2ws2zBX
http://bit.ly/2TgF2Rk
http://bit.ly/2TgF2Rk
http://bit.ly/2oTTwGm
http://bit.ly/2GP4wzm
http://bit.ly/2GP4wzm
http://bit.ly/2tHJeLo
http://bit.ly/2IBQbHZ
http://bit.ly/2IBQbHZ
http://bit.ly/2H6Hmnw

was approved by IRB and also by AECT.
The approved survey received over 40
responses from AECT members and the
article is close to completion. The re-
search question is, What were the values,
beliefs, confidence, and level of prepared-
ness of educators making the change
from a traditional learning environment to
a learning environment integrating tech-
nology? http://bit.ly/2G07aVW

Book Chapter Published

SAS alumni and CEITR alumni research
fellow, Dr. Lunthita Duthely, collaborated
with Harashita Sunaoshi, Waseda Univer-
sity, Japan, and Olga Villar-Loubet, Uni-
versity of Miami, USA, to develop a book
chapter published by the International
Association for Cross Cultural Psychology
(IACCP). The book chapter was the culmi-

nation of work derived from Dr. Duthely’s
dissertation and began with poster and
speaking presentations in August 2016
at the 23rd IACCP conference in Nagoya
Japan. The follow up book chapter, which
was not part of the conference proceed-
ings, was accepted for publication by
IACCP. Dr. Duthely is a faculty member at
University of Miami, Miller School of Med-
icine. http://bit.ly/2Uc531d

Scholar 9


http://bit.ly/2GO7aVW
http://bit.ly/2Uc531d

Vitals
Occupation: Professor Emeritis

Johnny Saldana, A Life-Long Pursuit of Qualitative Research
Rigor: An Interview with Rodney Luster and Erik Bean

Degrees: B.A. Drama and English Education, M.F.A. Drama and
Minor in Library Science and Speech
Expertise: Qualitative Research Methods, Theatre, and Education

Recent Publication: Qualitative Research: Analyzing Life

Erik Bean

Thank you for joining us today Professor
Saldafia. Your contributions to the field
of qualitative research have impacted the
academy and industry as a seminal con-
tributor and in all aspects of discourse
analysis and contemporary story telling.
We're very grateful to have you as a Phoe-
nix Scholar guest for this issue emphasiz-
ing all things qualitative. Considering our
focus, when did you first discover that your
contributions to the qualitative research
field would be prominent?

Johnny Saldana

Hard to pinpoint exactly, but it probably
happened about 2007 when Editor Patrick
Brindle of Sage Publications, UK, was vis-
iting the American Educational Research
Association Conference, and he contact-
ed me by email ahead of time because
he saw in the program that | was doing a
paper on coding and he asked if we could
meet at the conference. | said yes. He said
that since my paper was on coding, one
of the things that Sage Publications was
trying to get was a book or a textbook on
that topic. So, he asked me if | would be
willing to explore writing a prospectus.
| was very excited to do so. | quickly put
together something and sent it to Sage.
When the reviews came in, well, they re-
jected it [laughing] because they said the
book didn't really have a clear direction.
So, | licked my wounds and over the next
year; | kept doing some more homework
and | realized that the reviewers were right,
| really didn't have a focus for it and | re-
ally hadn’t done my homework to find out
how much about coding has been written
in the literature. | revised my prospectus
and submitted it again. This time Patrick
said yes! So, for me, it was a significant
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turning point because that was my first
methodological work, and it was certainly
- | think — the one that really became the
most prominent and the one for which I'm
most known.

Erik Bean

Thank you for being candid. That text The
Coding Manual for Qualitative Research-
ers, was no doubt the foundation that sent
in motion several other textbook efforts
such as Fundamentals of Qualitative Re-
search, Longitudinal Qualitative Research,
Thinking Qualitatively, Writing Qualitatively,
and your latest book, Qualitative Research:
Analyzing Life, which I'm personally fasci-
nated about. Out of these, which one do
you like the best?

Johnny Saldana

Qualitative Research: Analyzing Life is the
one that I'm probably closest to because
that’s a textbook which | collaborated with
a former student who is currently an asso-
ciate professor, now a colleague of mine,
over at Utah State University: Matt Omas-
ta. It was a textbook that Sage commis-
sioned, and we designed it to be accessi-
ble for undergraduates, but it's certainly
appropriate for graduate students as well.
That one | feel a special affection for be-
cause | collaborated with someone whom
I'm very close. The one that I'm probably
most well-known for, however, is The Cod-
ing Manual for Qualitative Researchers,
which is currently in its third edition. | kind
of get monikered sometimes and nick-
named as “that coding guy” [Laughing]. In
the end, | guess that is probably the one
| am most known for in academic circles.

Erik Bean

| got my start doing content analysis back
in the mid-1990s in journalism at Mich-

igan State University, where | reported to
people who were quantitative research
journalists. When | discovered this spe-
cial area, | had no idea that content anal-
ysis was separated into quantitative or
qualitative in terms of coding, it was just
content analysis. It did appear to be more
quantitative based on our questions and
the content we examined. Today, there are
many distinctively separate such studies
labeling them either quantitative or quali-
tative. We know that such focus depends
on the hypothesis or the questions about
the content the researcher asks. The rea-
son | mention this is that it appears that
disciplines often function in silos. Journal-
ism researchers may view content analy-
sis slightly different than psychologists
versus the medical community, for exam-
ple. There seems to be no collective con-
sciousness from one discipline to another
making sure that such practices like cod-
ing are uniform, for example. Therefore -
since you are recognized as a gifted and
talented qualitative researcher — what can
contemporary researchers do, aside from
the obvious of doing cross discipline lit-
erature reviews, to assure we collaborate
effectively to improve research methods?

Johnny Saldana

First, thank you for the accolades. | appre-
ciate that and I'm very honored by those
words. Secondly, | think certain disciplines
have preferences for certain methodolo-
gies, like healthcare for example. Health-
care is going to be most concerned with
practices like mixed methods, grounded
theory, and more rigorous, systematic ap-
proaches to qualitative inquiry. Whereas
communication certainly started off with
rigorous content analysis and quantita-
tive studies, yet now has really flourished
into a hybrid of methodologies such as



autoethnography, for example. Education
in general has kind of an eclectic blend
of approaches, all the way from very sys-
tematic grounded theory studies to phe-
nomenology. Third, disciplines are going
to have, in a way, their own canon but also
preferences. Another factor, if you will,
is that we are to develop or appeal to a
broad range of multidisciplinary audienc-
es, and we need to of course collaborate
and develop such works. But sometimes
the best works try to appeal to a broad
range. Finally — in my own example — |
come from a background of education,
and so perhaps my works are going to
emphasize that a little bit more. My edi-
tors have told me that if they really want
to try to cut across to all kinds of markets,
then I need to include examples from dif-
ferent disciplines — from sociology, from
psychology — and to write about meth-
ods that are truly transferable to different
kinds of disciplines.

Erik Bean

That rationale sounds prudent. It always
fascinated me that there’s so many jour-
nals out there catering to the different dis-
ciplines, but there doesn't seem to be one
that can provide such checks and balanc-
es looking at such research trends. Your
answer is apropos because it explains
why disciplines are, for the most part, tied
to their research methods.

Johnny Saldana
Exactly!
Erik Bean

Let's turn to your latest efforts, please
share with us how you came about that
piece Researcher, Analyze Thyself — which
was used at a keynote session at the 9th
Annual Qualitative Report Conference -
maybe from a psychological standpoint
as | think that Rodney may want to contin-
ue from here since psychology is his sub-
ject matter expertise. How did that effort
come to be?

Johnny Saldaina

Well, Ronald Chenail (founder of the Qual-
itative Report Journal and conference)
had commissioned me for the keynote
address to present something that tied in
to the 9th annual conference theme, phe-
nomenology of qualitative research. So,
| wrote the piece with that in mind. And
one of the things that | had always been
intrigued by from going to conferences
and other events is, what does it mean
to be a qualitative researcher? And of
course, there's that sticky ancillary ques-
tion which is, “what does making meaning
mean?” I've been struggling with that. And
| even attempted to write my own defini-
tion of it. | talked to some pretty intelligent
people and | posed that question to them
and they looked at me like deer in the
headlights, because | guess people didn't
really think to answer, “what does making
meaning mean?”

Consequently, the purpose of my whole
talk was to try to answer that, and to also
just simply reflect on what it is that we do
in qualitative inquiry. What are the essen-
tials and essences of our work? The con-
ferences | attended served as some field

work, listening to attendees, hearing what
they were doing, and | just reflected on my
own practice and then put together a list of
the essentials from my perspective about
being a qualitative researcher. | gathered
that information at the TQR Conference in
January 2018. | presented and collected
more field work again — | believe in May
of that same year — to the International
Institute for Qualitative Methodology Con-
ference in Alberta. | received input from
attendees, and | worked those into the fi-
nal published piece. It was a very moving
piece for others because it was partici-
patory asking them, “okay, why are you a
qualitative researcher?” | wasn't asking for
what they did because you know we could
go to any textbook and we can find out
what they do. The bigger question is why
do we do it? And that's what | think got
people really interested and immersed in
the idea of what making meaning means.

Johnny Saldaha presenting at TQR, 2079.

Erik Bean

Fascinating depth, and not a concept that
is so easily understood. | am reading in
that Qualitative Report Journal article
that you also inquired what makes a qual-
itative researcher smart. And it's not the
number of presentations and publications
they have. Rather, it is the researcher who
can articulate the most complex of ideas
using simple, clear, and concise language.

Johnny Saldana
Exactly!

Erik Bean

Simple, clear, and concise reminds me of
the definition of another discipline: that of
a technical writer. While making meaning
is so important and communicating it ef-
fectively is paramount, what then should
researchers glean about the work they
need to perform on the literature review?
Does every qualitative paper have to be
tied to the literature or tied to that last
springboard study to make it legitimate?
Or can we have a paper in qualitative re-
search that might be more freewheeling
or more of a self-analysis, if you will?

Johnny Saldana

My research mentor, Mary Lee Smith,
taught me that research is an act of per-
suasion. | really adhere to that because
anything that | tried to do in my writing, |
tried to convince or persuade my reader
that what I'm saying has some credibility,
trustworthiness to it. And for me, it all de-
pends on what the research goals are. |
hate research-based poetry that cites the
literature and inserts footnotes during the
poem. | keep telling people who do that
that if you need to do that, then you're not
letting poetry do its job. The same thing

with a play, a dramatic piece, there are no
footnotes or citations in dramatic litera-
ture. The play must speak for itself. The
poem speaks for itself, and even prose can
speak for itself. It doesn’t have to have ci-
tations to the literature if the writer is truly
being persuasive with his or her piece. Nar-
rative inquiry | believe tries to do that. So,
for me it all depends on the researcher’s
goals, what the nature of the paper is all
about. And certainly, if I'm reading educa-
tional research or multicultural research, |
want to make sure that the writer has done
his or her job and they have indeed done
their due diligence and they know what the
literature is all about. Therefore, | think it all
depends again on the piece, the research-
er's goals, and the purpose of the paper.

Erik Bean

Thank you for being so poignant Professor
Saldafa. My colleague Rodney Luster has
the reigns now.

Rodney Luster

Professor Saldafia, thanks again for join-
ing this interview. It has been great to hear
your wisdom about the intricacies of qual-
itative research. Let’s take a step back and
please share with our readers your brief
biography?

Johnny Saldana

Certainly! | am a retired professor emeritus
from Arizona State University. | worked in
the school of film, dance, and theatre, and |
was there from 1981 to 2014. The primary
focus of my work has been in theatre ed-
ucation, working with people who are go-
ing to be teaching theatre: kindergarten to
higher education. And with my work, what
| also had to do was research and | have
to thank my supervising chair at that time
Lin Wright, because she said if | wanted to
become an important contributor | needed
to do research. Through her mentorship
| interviewed children from kindergarten
onward. | did studies in schools and all of
that was really a great field experience for
helping me become a better researcher.
And then as | went on, I've just been very
fortunate to meet people who were very
strong mentors for me. Harry F. Wolcott
is one of those mentors who greatly influ-
enced my writing and my contacts with
people in the profession. And right now, |
am a very eclectic blend of a researcher
because once | learned that even people
in theatre conduct research - | learned
about the plays of Anna Deavere Smith,
for example, who use verbatim theatre -
once | started learning more about that |
ventured into performance ethnography,
or ethnodrama, and ethnotheatre. So, I've
been very blessed to have a very eclectic
set of experiences from many different
people. This has been so beneficial for my
career.

Rodney Luster

I'm fascinated with theatre, film, and pub-
lic performances as well. | think that back-
ground has always held the attention of our
society because we are interested in the
human experience as portrayed in theatre
or captured on film. This ties into where
Erik left off. | tied myself to the track of
qualitative research. We know that quan-
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titative has at its center the value of con-
trol; where, when we are inside the quali-
tative arena, it becomes more of a value
of openness and flexibility. And when you
were talking about the ethnographer | was
reminded of some of my old professors
who in some of my basic research classes
always stressed the imperative of the eth-
nographer’s objective to get intimate with
their study by immersion — look deeper
by being in the group being studied rath-
er than a detached, clinical stance — and
of course this is why we have qualitative
and quantitative arenas to play in. But I'm
curious about your draw from a psycholo-
gist's perspective (habit of mine) [laugh-
ing]. What was your motivation towards
choosing one maybe more so than the
other as a way to really engage research?
Not that you don't engage the other, but
maybe preference-wise, why qualitative is
so meaningful for you?

Johnny Saldana

The profound change that | had from quan-
titative to qualitative was primarily a shift
in my own field in drama education. Early
work from the 1960s onward to about the
1980s, had strongly leaned toward quan-
titative. But then when qualitative inquiry
began to make its mark in the field of ed-
ucation — theatre education — especially
Canada and Britain started strongly adapt-
ing that particular paradigm for research.
And then when Americans really started
coming on board with that approach, | too
joined in. | was a little bit late to the par-
ty, but | also came into it and realized just
so much more potential because num-
bers are valuable. You know, both quanti-
tative and qualitative have gifts that they
both bring to the research enterprise. For
my particular field, however, qualitative
was very much the preferred approach
because it dealt a lot with what children
had to say rather than reducing their per-
spectives to numbers. So, we were valu-
ing their language and the voice of the
child. This is the same thing with teach-
ers where very rich case studies became
prominent in my field, so that rather than
seeing teachers en mass (or you surveyed
over a thousand of them) you placed your
focus on one teacher’s story, which real-
ly had strong resonance. Also, in the field
of theatre education not everyone real-
ly gets trained in research methodology,
it's mostly artist training. And so, the re-
searchers in theatre and drama are kind
of a small niche. We have to learn not just
how to talk with the big dogs in education
and psychology, but we also have to learn
how to translate our research for peo-
ple for whom research is not prominent
in their work (as Erik said, simple, clear,
and concise). They’re mostly concerned
with theatre production perhaps, or day
to day teaching in a high school setting,
for example. And so, our responsibility is
to try to make those people aware of how
research helps them to validate the work
that they do with young people and to
make the case for the arts in the schools.
Psychologically, if you really want to know
my deep interest in qualitative inquiry, it’s
because when | tried to enter quantitative
research studies for research awards in
my field, they were suddenly dismissed
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and discounted. So, | felt | needed to get
on the bandwagon. As | said, | came to the
party late and when | was seeing how peo-
ple in my field who were doing qualitative
studies were the ones getting the awards
and getting the recognition, | thought,
okay, there's something here | need to
learn about. Therefore, | immersed myself
in qualitative inquiry from the mid-1990s
onward. And | just realized, oh wow, | love
this approach! | was also very blessed to
have great mentors at ASU. | took qualita-
tive research methods courses during my
sabbaticals and was really blessed with
people who gave me wonderful insights
and education for the discipline. And | just
absorbed everything. | learned so much as
well from conference attendance, profes-
sional development, anything that | could
do to learn more | did.

Rodney Luster

Does that element of the qualitative as-
pect lend itself to for instance a discipline
like dramaturgy or dramatic composition
in theatre studies?

Johnny Saldana

Absolutely. Because one of the things |
promote in my books is that people with
a theatre background probably are the
best qualitative researchers because we
are taught to look at things symbolically,
metaphorically, and conceptually. We're
taught to observe people so that we can
transfer that into performance. If we're
taught to observe people, well my G_d,
that's what we do with participant obser-
vation. When it comes to analyzing in-
terview transcripts that's like analyzing a
monologue and a character. And so, the-
atre people bring to qualitative inquiry a
set of skills that beautifully transfer into
ethnographic work.

Rodney Luster

Very nice.

Erik Bean

| want to interject here. Not only is that
a nice definition of the purpose of which
film and theatre individuals bring to the
validity of qualitative research but | just
keep on thinking in the back of my head
there’s always been such a tug and pull
between quantitative and qualitative. |
don't want to overgeneralize that’'s the
first thing they teach you in any research.
Right? But, some in quanti discount the
qualti adroitly, no numbers, no research.
Of course, the community of qualitative
researchers understand otherwise. Will
these differences ever subside or allow
both sides to work in harmony?

Johnny Saldana

I've been asked, how do you deal with
those people, the quantitative people,
who dismiss qualitative? | throw it back
on them by saying, you mean you're not
up on the current trends in qualitative? |
make them sound as if they are the ones
who are out of the loop. | make them
sound as if, through my facial expressions
and my vocal tone, | make it sound as if,
Oh man, you are just really out of touch
with what's going on right now in inquiry
[laughing]. | also say that qualitative and

quantitative each bring different gifts and
| also tried to convince people of those
gifts to acknowledge this is what numbers
can do, but here is what words and imag-
es can also do. And the other thing that
I've learned is that when | work with peo-
ple in workshops settings, | work with a lot
of people from healthcare and they come
in with a very strong quantitative back-
ground. | try at the very beginning to let
them know where the parallels are so that
they have something to grasp. You know,
| explain in quantitative research we have
numbers that are symbolic summaries of
meaning like means, medians, and stan-
dard deviations. Well, in qualitative inqui-
ry, we too have these kinds of representa-
tions of meanings except our summaries
are in the forms of codes, categories and
themes. In this fashion, | help draw for
them what the parallels are so that they
can better understand the qualitative re-
searcher as an approach and terminology.

Rodney Luster

Thanks Erik for raising a question | know
many have thought about and thank you
Professor Saldafia as this explains much
in the way of how the two research styles
have been juxtaposed for decades and
how they can move forward with new re-
spect for one another. On that note, Erik |
am going to let you get back into the fold.

Erik Bean

| appreciate that Rodney. I'm ready. | was
reflecting on the importance of qualitative
research in terms of a sense of immedia-
cy to today’s environment. | was thinking
how we live in a society that'’s overly wired
into technology and, as such, obsessed
with social media. I've read several mass
media reports that over use of social me-
dia and technology is leading to isolation
and issues of loneliness. Mental health
is at the forefront of many national con-
cerns. How then does qualitative research
fit into this phenomenon?

Johnny Saldana

Let's tackle that social media aspect. Let
me talk about that first. Because it is an
interesting question. | just had a review
of one of my books in its first edition and
they asked professors, “what do you want
to see in the second edition?” And sever-
al people said, well, we want to see you
address social media more. You know,
how do we analyze that? And certainly, |
too have read some studies in social me-
dia and | started putting some things to-
gether for a brief passage on the premise,
“what do we do with social media?” And
as | reflected on it, methodologically an-
alyzing social media data, it's not all that
different from analyzing field notes or in-
terview transcripts or documents, and all
it is that the medium of the data reposito-
ry is different. People are still people. It’s
just that, depending on the goal of your
research study, social media data has a
lot of sentiment to it. In other words, a lot
of emotion and certainly people who do
software engineering are doing sentiment
analysis and text mining where they're
trying to develop these very sophisticat-
ed algorithms for perhaps taking a look
at people’s values and emotions and so



forth in what they write on social media.
The problem is the software has nowhere
near 100% accuracy. So, it's up to us as
humans to try to really bring our problems
and take a look at human nature to our
analysis as social media data. And some
people, yes, do a very quantitative content
analysis of it and that is great, but they
don't just stop there. They also bring it to
a qualitative mixed method approach with
social media data. Now as far as mental
health goes, that's a very rich question
and I'm thinking about how | answer that.
Psychologists, psychotherapists, psychia-
trists have been doing qualitative inquiry
all along. Every time they speak with the
client, their client is not giving them nu-
meric data. Their client is giving them very
emotion laden prose and they have to in-
terpret what all of that means. Certainly,
they can take certain types of tests, to
find out certain types of behaviors which
may be going on. But the numbers will
tell them one thing from their diagnostic
tests. Therefore, much of it just simply
deals with the deeper interaction with the
client to find out, okay, what can we do to
try to help this person? People in the help-
ing professions and similar vocations are
typically employing qualitative research. |
guess | must rely on their expertise to be
able to share with us what they're learn-
ing, and this is how qualitative inquiry is
helping them come to those particular
types of learnings and recommendations
for mental health development and inter-
vention.

Erik Bean

I hope the research community is listening
to that recommendation Professor Sal-
dana, my colleagues and | certainly will.
So, let me turn to a personal project, one
slated as an autoethnography piece. I'm
new to autoethnography so all | have as
evidence is my flashbacks. What should
researchers like me do to be sure their
story telling effort is rigorous?

Johnny Saldana

First, you already have all the data that you
need. The other thing that | always write in
my books is that | think every qualitative
researcher at one point or another needs
to write an autoethnography because
there’s a saying that goes, “you really can't
learn how to analyze others until you first
learn how to analyze yourself.” And so, by
going through this exercise, you're going
to become a richer qualitative research-
er because now you know what it really
takes to examine the human self. To be
blatantly honest, one of the things | wrote
in my book is that people keep writing
as if they'’re writing scientifically and ac-
ademically and scholarly and not letting
the true passion and the emotion come
through. And one of my criticisms is, stop
thinking like a social scientist and start
thinking like an artist. Meaning don't wor-
ry about the footnotes and the citations
to the professional literature. Don’t worry
about trying to say, oh, is this paper rig-
orous enough? Write from the heart, write
with passion, and write with the intent to
reveal, not to teach. And | think that would

be the thing that | would first recommend
for someone who's writing their autoeth-
nography.

Erik Bean

So grateful for that advice. Thank you. So
that leads me to ask you what advice do
you have for new qualitative researchers
finding their niche or methods that might
work best for them? After all, if they even-
tually want to get published, the scientific
community still wants to see the research
methods applied rigorously. Since sev-
eral types of qualitative methodologies
exist, what advice do you have for these
researchers?

Johnny Saldana

Do not get too lost on one method and
methodological approach for the rest of
your life. There are some people who say,
“oh, well I'm a phenomenologist” or “I'm
a grounded theorist.” And | think, okay,
well that's great. You're developing good,
strong expertise in those disciplines, but
| also think you limit yourself as a quali-
tative researcher if you remain embedded
or wedded to just one particular method-
ology for your career. | think | have grown
strongly as a qualitative researcher be-
cause | have had to, because of the nature
of my studies and having done so many
different kinds. | have done content anal-
ysis, I've done grounded theory, I've done
phenomenology, I've done narrative in-
quiry, I've done ethnodrama, and | would
be hard pressed to name a methodology
| haven't done. And I've been very bless-
ed to have that wide range of experienc-
es because it helps me inform my work
with the others. | think because | learned
about grounded theory, | was able to do
phenomenology because | knew that
some of the things that make phenom-
enology unique are things that no other
methodology employs. And so, you learn
so much more about the different kinds
of methods. | mean, think of it as music.
If all you learn is classical music, that’s
great. But what about contemporary mu-
sic, electronic music? What about pop
music? You become a better musician,
a better well-rounded artist, the more
you know of these different genres. So,
same thing with a qualitative researcher.
You are a better researcher the more you
know about all the different approaches
that are out there. One of the things that |
find kind of disturbing is that the teachers
of qualitative inquiry tend to promote their
own favorite method, share their own sin-
gle approach to qualitative inquiry and by
virtue that’s all their students learn. | try
to encourage the teachers of qualitative
inquiry to try to give your beginning stu-
dents a wide range of the literature that's
out there so that they can become aware
of that. There's not just like five different
approaches, which one of the most well-
known introductory textbooks limits itself
in this scope. And that's great as an in-
troductory text. But some students think,
well that’s all there is, is just five different
approaches. And you know, there are over
30 different kinds of well-established ones
and so many more beautiful hybrid eclec-

tic blends. Therefore, | say you become
a better researcher and writer when you
read a lot of it and deliberately go reading
a wide variety of different works and not
just within your own discipline. Because,
I've read stuff in healthcare, read stuff in
psychology, read stuff in sports, in com-
munication. | consume a lot of other dis-
ciplines just so that | can see what's going
on and that truly has also informed my
own work.

Erik Bean

Understood. Thank you again. This has
been a fruitful interview and we have
learned so much about you. We talked
about theatre and film and | know Rodney
and | would like to end on a fun note. So
we both want to know what is your favor-
ite film and why?

Johnny Saldana

Well [laughter], | would say that it would
be Silence of the Lambs. The character of
Hannibal Lecter is intriguing to many peo-
ple. There was a drama exercise where
you tell people, okay, if you could have
been the one to create the character or
to star in any film, which one would it be?
And the true purpose of the exercise is to
say, okay, why did you choose that char-
acter? What is it about that character that
speaks to you? Because my choice was
Hannibal Lecter in Silence of the Lambs
— which seems like a very macabre kind
of choice [laughing] — not because I'm a
cannibal but because Hannibal Lecter dis-
plays an amazing analytic prowess. And
for me that’'s what | wanted to be known
for; to have a mind that was very percep-
tive, that could just really hone in on be-
havior and to be able to analyze it with, a
sense of brilliance. And there’s one scene
in that film in which he tries to get Clarice
Starling to figure out who the murderer
is. But he does it in such a way to where
he’s trying to get her to step into his cere-
bral world. To think. He’s trying to expand
her mind in a way. Hannibal Lecter is also
teaching the character of Clarice Starling
throughout the whole film. So, in a more
positive way, that's also what | try to do
with my students. Teach them. So as ma-
cabre as it may sound, my favorite film is
that one.

Rodney Luster

Erik, thank you for asking our question.
You know, there’'s so much wisdom in
what you have relayed to us all in this in-
terview Professor Saldafia. And from my
own perspective, | can look at some of my
academic training as a sociologist and
psychologist and understand the deeper
importance of listening to the undercur-
rent of themes when it comes to people,
conversations, and stories. Again, it has
been a pleasure and thank you for taking
time between your heavy writing schedule
and sharing with us.

Erik Bean
Thank you so much!
Johnny Saldana

Certainly, it has been a pleasure.
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Introduction

Erik Bean, Elizabeth Johnston, and Ryan
Rominger are all associate chairs in UOP
university research centers and presented
on prominence as a potential aspect of
qualitative research at The Qualitative
Review (TQR) conference in Florida on
January 16th, 2019. The presentation was
unusual because of the multi-disciplinary
nature of the team. Each team member
represented a different discipline and
background. Each team member is
also active in a technology supported
educational community and collaborated
with the others using technology.
The purpose of this short article is to
provide some background on technology
supported, interdisciplinary  research
teams and then share some experiences
of our team.

Context

Widespread use of technology is changing
faculty member roles in 21st century
university settings around the world and
many faculty members are interacting
through technology (Renner, 2017). Easy
access through technology allows faculty
members to communicate and collaborate
through familiar channels such as email
or instant messaging, conference calls
where individuals can share documents
and/or speak face-to-face, or social
media (Schieffer, 2016). Faculty members
can now connect with one another
from remote locations and work across
geographical, cultural, and disciplinary
borders (Kosmiitzky, 2018). These
multi-dimensional teams collaborate to
resolve increasingly complex problems
(Siemens, Liu, & Smith, 2014) that may
require multiple perspectives. The Bean,
Johnston, Rominger (BJR) team shared
many qualities and experiences reported in
the literature for 21st century collaborative
teams. As a follow up to the team TQR
presentation, | would like to share our
experiences as a technology supported,
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collaborative research team that operated
from three widely placed locations and
included members with diverse academic
backgrounds.

Bean, Johnston, & Rominger
Interdisciplinary Presentation

The focus of our TQR presentation was
the term prominence, which is a principle
suggested by Budd (1964) and originally
applied to newspapers and magazines.
In journalism, prominent placements
are above the fold or closer to the
newspaper front page or top of the front
page. Prominent placement indicates
importance or value of the article, image,
or other content.

Qualitative  21st  century journalists
transferred the concept of prominence
to the digital world and defined online
home pages or certain screen quadrants
as prominent. The BJR team suggested
that qualitative analysts could apply
prominence in other dimensions as
well. For example, prominence could be
used as criteria for selecting a sample.
Digital prominent placement on the
home page and placement on the home
page indicated organizational value
(Johnston, Olivas, Steele, Smith, & Bailey,
2017; Steele, Johnston, Lawlor, Smith, &
Lamppa, 2018). The intent was to select
a sample representing the best virtual
or multi-media applications of various
organizations as displayed in digital
space. Prominent placement and other
indicators of prominence such as awards
and recognition were used to find a sample
that was regarded as highly valued.

Prominence could potentially be applied
to analyze text-based communication
and spoken communications. Further,
prominence as either placement or
frequency may be a key to understanding
narrative, particularly written narrative.
We presented prominence as principle
through explanatory slides, examples, and
discussion and possible software analysis

use. We cautioned that if prominence
is not considered than qualitative
researchers are missing a valuable metric
that could reveal the importance of what is
documented.

Discussion of the Team Experience

Although the BJR team members have
some personal similarities and overlapping
experiences, all live in different parts of
the country and have different academic
and professional backgrounds. Bean
has advanced academic degrees and
professional experience in Journalism
and Educational Leadership. Johnston
has advanced academic degrees and
professional experience in Art, Art
Education, Educational Leadership and
additional studiesin Psychology. Rominger
has advanced academic degrees and
professional experience in Psychology,
and additional academic studies in Fine
Art. BJR team members live far apart
in the upper Midwest, Northwest, and
West Coast of the United States. Use of
technology allowed team members to
easily connect and work together.

The interdisciplinary background meant
that each BJR team member had a
different perspective on the phenomenon
of prominence. Bean used the traditional
journalism definition and saw prominence
in relationship to placement within a
specific publishing environment, primarily
newspapers or other communication
venues both in print or digital versions.
However, Bean saw further applications
of placement prominence as a metaphor
for value. Prominent placement could be
related to spoken or written conversation
where position within a narrative could
be an indicator of value. Frequency of a
message within a communication could
also indicate value or importance.

Johnston and Rominger both saw
prominence as closely related to figure/
ground and suggested a prominent object
is only prominent in relationship to the



context or ground. Rominger saw the
relationship in terms of Gestalt psychology
and worried that too literal an emphasis on
placement would be deceptive, particularly
in spontaneous narratives, where the last
rather than first comment might be most
important. Motivation or value might be
more difficult to track in a spontaneous
discussion. Alternatively, all three agreed
that placement in written narrative might
be evaluated differently than prominencein
a spontaneous conversation. For example,
news articles or political talking points
lead with the most important insight as
perceived by the writers. Frequency is also
important in evaluating the prominence/
importance of some elements within the
message. Prominence could be a valuable
aide in analysis of these written messages.

Johnston saw prominence (figure) and
context (ground) as a visual relationship
that could become a metaphor for
understanding other relationships. Artists
indicate perception of figure is dramatically
influenced by ground or context. Figures
stand out sharply when color or value are
contrasting. The contrast between figure
and ground helps the perception that the
outline belongs to the figure rather than
being a shared boundary between figure
and ground. A shift in background or figure
color or value changes perception of figure,
which may fade into the background when
the context is right.

The relationship between figure and
ground is very interesting. Evaluating the
meaning of a prominent figure might be
more challenging. The prominent figure
might be heroic or deviant; the interesting
aspect is the close relationship between
the figure and ground. Ultimately, the
prominence of figures depends on the
nature of ground as much as the quality
of figure.

For example, experiences or achievements
that appear as an unusual figure in the
1960s are widely accepted as ordinary
in the second decade of the 21st
century because the context has shifted
dramatically. In the 21st century, many
women have attained high levels of
professional achievement; and many
women, including young mothers, work.
A second example is that some 21st
century individuals have reached the age
of 100. These examples would have been
perceived as prominent or unusual in
the mid-twentieth century context when
most women worked as homemakers and
scientists doubted that any human could
live to be 100.

The BJR Team Experience Within the
Context of the Literature

While the BJR collaborative team
experience is limited to a few months
of work, we share some of the same
qualities reported in the literature. Easy
access to technology allows faculty
members to work together across time
and space (Eddy & Garza Mitchell, 2012)
and, the BJR team had the advantage
of technology facilitated access to one
another. We found that a team composed
of diverse members allowed all of us to
accomplish more than any one could
alone, as suggested by Cheruvelil et al,,
(2014). In addition, we found the variances
in perspectives allowed us to have some
very rich conversations about the issue of
prominence.

BJR team members found the
interdisciplinary mix was enriching and
learned that building interdisciplinary
research teams is a focus for some
universities. Novak, Zhao, & Reiser, (2014)
described a university wide effort to
connect faculty members with others who
had similar research interests regardless
of discipline. The BJR team also shared
many qualities with successful teams
identified in the literature. The successful
teams balanced interdisciplinary
differences with shared academic
control (Siemens et al.,, 2014). A sense of
commitment (DeGeorge-Walker & Tyler,
2014) and social skills mattered in the
diverse teams (Seongkyoon, & Jae Young,
2015); furthermore, successful teams
often included experienced collaborators
(Woolley, Sanchez-Barrioluengo, Turpin, &
Marceau, 2015).

The potential of interdisciplinary teams
to resolve a complicated problem is
still emerging (Kosmiitzky, 2018). Our
interdisciplinary experience was enriching
on many levels; and, we encourage others
to consider the advantages of a multi-
disciplinary approach. We planto complete
our article and continue the discussions as
we do so. In closing, | venture the thought
that in future, we may look back to assess
the collaborative, interdisciplinary research
teams that work across geographical,
political and interdisciplinary borders as
one of the great benefits of technology.
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Our Mission

Successful publication is the most com-
mon and effective method that an aca-
demic has to convey their knowledge and
talents to their respective communities
(Rawat & Meena, 2015). Writing for pub-
lication can also be a rewarding experi-
ence, both personally and professionally
(Wisker, 2013). Unfortunately, many facul-
ty and students alike find it extremely diffi-
cult to fit writing into their busy schedules.
Furthermore, many academics suffer from
a lack of confidence in their writing as well
as a fear of failing, perfectionism, and
poor habits which ultimately contribute to
unproductivity (Goodson, 2017).

To help address this issue, in November
2018, the Center for Workplace Diversity
and Inclusion Research (CWDIR) launched
the Monthly Writing Challenge to encour-
age all members of the University of Phoe-
nix community to work in cohorts to devel-
op the habit of writing at regular intervals.
Through active participation in one of
these sessions, participants are engaged
in a community of like-minded individuals
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seeking an environment fostering colle-
giality, accountability, and motivation to
support the achievement of progress on
an academic writing project.

Participation

The Monthly Writing Challenge is open to
all members of the University of Phoenix
community and you can write on anything
you choose. The goal is simply to make
some progress while developing a ben-
eficial habit. Following the University of
Phoenix week (Tuesday to Monday), each
Monthly Writing Challenge begins on the
first Tuesday of every month. Participation
in the Monthly Writing Challenge is simple:

- Commit to writing every week for at
least 30 minutes a day (or more if de-
sired or necessary) for five (5) days each
week.

- Once a week, log into the Phoenix Con-
nect group and post your progress. This
process also allows you to engage with
others who are focused on the common
goal of making progress on their individ-
ual writing project(s).

Writing for publication is successful when
given attention and support from the insti-
tution using knowledgeable supervision
and guidance (Jalongo, Boyer & Ebbeck,
2013). Further, research supports that
regularly scheduled opportunities to par-
ticipate in a writing group with peers em-
phasizes the value and importance that
the university places on writing (Yancey,
2016). The support team for this challenge
recognizes the need for providing various
forms of motivation and encouragement
through this process. Support is provided
through feedback and motivation within
the Phoenix Connect platform, blogs and
polls, and weekly motivation through the
Medgar's Monday Motivations video se-
ries. The Writing Challenge Support Team
includes the CWDIR University Research
Chair (Underwood), Senior Research Fel-
low (Smith), Senior Writing Fellow (John-
son-Lutz), and two Research Fellows
(Roberts and Taylor). Although members
of the support team are all centrally locat-
ed within the Center for Workplace Diver-
sity and Inclusion Research, this challenge
is open to all programs, disciplines, and



members of our organization.

During the first day of the Monthly Writing
Challenge, participants are encouraged to
identify specific writing projects, including
weekly goal setting and a final benchmark
to meet at the end of the challenge. Many
choose academic pursuits such as disser-
tation chapters or journal manuscripts.
The challenge accommodates no more
than twenty participants to allow for more
personalized attention and support from
the team. Over the course of almost three
months, members have shared hundreds
of posts detailing their goals, struggles,
and triumphs within their respective writ-
ing endeavors. Many of the comments by
participants expressed the common sen-
timent of writing being a challenging (but
equally rewarding) process for many peo-
ple. As academics, writing and publish-
ing is expected. However, there are many
barriers in the way that keep our projects
delayed or on the sideline. Through polls
conducted within the Monthly Writing
Challenges, the most commonly identi-
fled obstacles within the writing process
lack of motivation, limited time, frequent
distractions, and the lack of skills and
confidence in writing ability. Therefore,
the writing support team ensures that
each person has a clear plan, specifically
addressing ways participants can over-
come their identified obstacle(s). Partic-
ipants are further challenged to discuss
their weekly progress, including an honest
reflection of successes and challenges
within each week. As noted within each
challenge, this process creates strong
levels of collective bonding between the
group participants and fosters the spirit of
welcoming and encouraging constructive
support within the group.

Next Phase: Evaluation and Modification

Currently, as the Writing Support Team

has collected data in each of these chal-
lenges, we are entering a phase of evalua-
tion and modification within this program.
This program was initially launched as a
pilot program. Given the continued inter-
ests of possible future participants and
overwhelmingly positive feedback from
current and past participants, we will be-
gin an evaluation of data collected within
each challenge and implement the neces-
sary modifications to provide the founda-
tion of a sustainable program. Yet, as we
review this data, we can also provide com-
ments shared by challenge participants
within past challenges. These comments
are indicative of the continued need to of-
fer this program to the UOPX community.

Participants shared the following feed-
back:

“I will say that committing to the 30 min-
utes of writing per day has helped me
with staying on top of my course work.”

“I sought to incorporate a writing practice
into my routine and | enjoyed the chal-
lenge. | write every day now, even if just
a bit, despite the ever-present holiday
expectations, minor health hiccups, and
additional, unexpected work.”

“Thanks for this great opportunity. | met
my major goal for the workshop, that of
editing, updating, and submitting a chap-
ter due for an upcoming peer-reviewed
book, as well as made significant pro-
cess on a team research project.”

“So, I truly enjoyed the writing challenge.
| was able to complete, edit, and submit
two journal articles this month.”

“An interesting incidental outcome is that
in order to make time for writing, I've had
to become better organized in other ar-
eas of my life, as well. It's truly been a
win-win.”

In conclusion, academic writing is not easy
for a variety of reasons, which prompted
the need to establish a community to offer
guidance and support. Research shows
that writing groups and/or interventions
not only enhance professional develop-
ment but writing productivity (Sullivan,
Leong, Yee, Giddens & Phillips, 2013).
Based on the comments from participants,
the writing challenge has created positive
changes which include increased confi-
dence, information sharing, networking
with the ultimate goal of creating cohorts
of individuals effectively contributing to
various fields of practice.
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In statistics there are generally two types
of data that are studied: cross-sectional
and time series. There is also panel data
which is a combination of time series and
cross-sectional data. The focus of this
piece will be on time series because some
students and even researchers believe
that time series data is easy to work with
and straightforward. “Klein aber oho!” as
they say in German. Many phenomena in
our day-to-day lives (e.g., the movement
of stock prices, the unemployment rate,
industrial production, interest rates and
others) are measured in intervals over
time (e.g., daily, monthly, quarterly, or even
annually). Time series analysis methods
are extremely useful for analyzing these
special data types. But if time series is not
necessarily easier to analyze, why is that
the case?

There are two goals of time series anal-
ysis: (1) identifying the pattern of the
time series data, and (2) forecasting or
predicting future values of the variable.
Both goals require that the pattern of ob-
served time series data is identified and
described. More specifically, the research-
er would obtain the time series data and
plot a graph. The researcher cannot look
at the data to identify the pattern. Once
the pattern is identified, we can interpret
and integrate it with other time series data
(i.e., use it in our theory of the investigat-
ed phenomenon). Regardless of the depth
of our understanding and the validity of
our interpretation (theory) of the phenom-
enon, we can extrapolate the identified
pattern to forecast the future. In gener-
al, it is assumed that the data consist of
a systematic pattern and some random
noise (error) which usually makes the pat-
tern difficult to identify. Ignoring this noise
provides dubious results in the time series
models. Consequently, time series analy-
sis techniques would involve filtering out
noise to make the pattern more salient.
The first pattern usually identified is the
trend. If the trend is monotonous (e.g., in-
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creasing or decreasing) the data analysis
is not very difficult. If the time series data
contain considerable error then the time
series data would need to be transformed.
The standard transformation is to apply
logarithms of the data before estimating
the time series models. When doing time
series models the researcher needs to
make sure the variables are levels variable,
not some sort of change or first-difference
with respect to changes from time t+1 to
time t. If not, the time series model will
then be estimated based on a second-dif-
ference of this variable, while all other vari-
ables in the model reflect first-differences
of the levels variables. This could be quite
problematic as second differences of
most time-series are quite close to white
noise (a white noise process is one with a
mean zero and no correlation between its
values at different times). The latter is a
common error made in time series.

Researchers like to analyze relationships
between variables via a regression analy-
sis or ordinary least squares. To do the lat-
ter, an assumption is made: The varianc-
es and means of the series are constants
that are independent of time (i.e. the pro-
cesses are stationary). Non-stationary
time series (or unit root variables) do not
meet this assumption, so the results from
a hypothesis test will be biased and mis-
leading. In fact, there is a continuing de-
bate that most macroeconomic variables
have a unit root. Thus, other approaches
are needed. The next paragraph briefly
provides the approach.

First a researcher would proceed to es-
timate lag lengths that would be used in
the subsequent time series models. Most
software packages (e.g., Eviews, STATA,
SAS and others) have routines that can
be used to estimate the lag lengths, usu-
ally via some vector autoregressive (VAR)
models. Then the researcher would pro-
ceed to look at the existence of unit roots
in each of the time series variables. Unit
root tests are tests for stationarity in a

time series. A time series has stationarity
if a shift in time does not cause a change
in the shape of the distribution. The most
common unit root test is the augmented
Dickey-Fuller test. In the literature the unit
roots tests are notoriously bad when it
comes to statistical power, and this lack
of power led to the development of pleth-
ora of tests (e.g., Elliot-Rothernberg-Stock
test, Phillips-Perron, etc.) beyond the aug-
mented Dickey-Fuller tests. Despite these
newer unit root tests, they also lack power!
| will leave it to the interested reader to ex-
plore the nuances of these unit root tests
on their own.

Remember, the OLS model cannot be esti-
mated because very often the time series
is not stationary as revealed by the unit
root tests, so these series must be ana-
lyzed via cointegration. Tests for cointe-
gration identify stable, long-run relation-
ships between sets of variables. However,
Rao (2007) notes that if the test fails to
find such a relationship it is not proof that
one does not exists — it only suggests that
one does not exist. Engle-Granger (1987)
developed the earliest test of cointegra-
tion, but this test provides different results
based on the dependent variables and
detecting a single cointegration vector.
Johansen'’s test is an improvement over
the Engle-Granger test. It avoids the issue
of choosing a dependent variable as well
as issues created when errors are carried
from one step to the next. As such, the test
can detect multiple cointegrating vectors
which cannot be done in Engle-Granger.

Lastly, we may estimate a vector error cor-
rection (VECM) model which allows possi-
bility to apply vector autoregressive model
(VAR) to integrated multivariate time se-
ries. Why not just estimate a VAR? There
are some issues in applying a VAR to inte-
grated time series, the most important of
which is the so called spurious regression
(t-statistics are highly significant and R2 is
high although there is no relation between
the variables).



The process of estimating the VECM con-
sists roughly of the three following steps:

1. Estimate a VAR model for the integrat-
ed multivariate time series

2. Calculate likelihood ratio tests to de-
termine the number of cointegrating vec-
tors (e.g., Johanssens test)

3. After determining the number of
cointegration vectors, estimate the
VECM.

Why do this? In time series analysis, we

are interested in the long and short-run
relationships between the variables. The
thrust of the VECM lies in the interpretation
of the result by looking at the concepts of
long-term relationship between variables
and the associated concept of error cor-
rection, whereas one studies how devia-
tions from the long-run are “corrected.”

So time series may look simple but it re-
quires much thought about what is going
on in the time series. In a future essay, |
will explore more recent time series meth-

ods that include big data and other behav-
iors in time series in which the methods
presented here would not work.
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ow What? Reserching rnals for

With dissertation work becoming a dis-
tant memory, a common goal for most
post-doctoral alumni is publishing. Ben-
efits of post-doctoral publication include
establishing expertise in a specific field,
knowledge base expansion, and new op-
portunities to collaborate with other ex-
perts. Doctors desiring to teach or serve
on dissertation committees may experi-
ence a minimum post-doctoral publishing
requirement as a prerequisite to employ-
ment. Higher education instructors may
encounter scholarship engagement as
a new requirement of position retention.
New doctors may have dreams of finan-
cial independence from publication rev-
enue. Regardless of drivers, the ultimate
goal is to publish. The primary question is
how? Two researchers desiring to publish
annotate their investigation process used
to identify publication markets in industry
journals.

The concept of publication appears to be
simplistic; however, many questions arise
about the process:

+ What is the best outlet for publication?

+ What types of articles\studies are ac-
cepted?

* Whom do | contact for submission?
* How can | verify the outlet is credible?

* What are the pitfalls of choosing the
wrong outlet?

Individuals desiring to publish must gain a
high-level understanding of the publication
process by engaging experts on the topic.
The researchers attended a university we-
binar dubbed Professional Engagement
to Publication (PEP) offered quarterly
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through the Center of Leadership Studies
and Educational Research (CLSER). The
workshop provided a thorough overview
of the value of publishing particularly for
trades and mass media, in addition to in-
sights regarding requirements. However,
the collaborative value proved most useful
for the output of the following publication
recommendations via more traditional
peer reviewed scholarly publications. We-
binar attendees paired up to work on their
first publication. The researchers did not
know each other before the workshop but
were excited to connect.

When engaging an unfamiliar co-author
for the first time, it is wise to invest time
to build a rapport. This process includes
discussing each author’'s credentials, re-
search experiences, and personal research
interests. Spend time establishing rules of
engagement based on interpersonal dy-
namics and take time to understand each
other’s strengths and weaknesses. Create
rules and boundaries for engagement. For
example, the researchers voiced personal
and professional time constraints before
beginning the writing process. They mu-
tually agreed upon deadlines and com-
municated additional constraints when
applicable. One researcher demonstrated
strength in outline development. The oth-
er researcher demonstrated strength in
building logical content flow. They used
their different perspectives to gain clari-
ty on writing requirements and leveraged
one of the researcher’s networking con-
tacts when requirements were unclear.

After establishing a healthy rapport and
mutual knowledge-sharing space, crite-
ria for research was established. The first

goal, based on mutual interests, the pair
identified online\distance learning chal-
lenges as their publication focus. Anoth-
er mutual goal was to publish as soon as
possible in a peer-reviewed journal. The
researchers decided to write a literature
review using articles written about chal-
lenges faced with online distant learning
environments published within the last
three to five years. The topic selected was
different from the focus of the research-
er's dissertation work. Selection of a liter-
ature review submission option simplified
research requirements for the new topic,
which reduced time to initial publication.
Both agreed creating a study based on
primary research was too complex as an
initial project for co-authors who had no
previous engagement with each other.

Following the identification of the research
topic and the desired output, the next step
was the evaluation of potential audienc-
es. Both researchers added buzzwords to
their Google Doc and began examining the
types of available publications. They add-
ed additional criteria about the types of
publications evaluated as possible outlets
for their work and researched 51 journals
that featured articles related to online\
distance learning environments. Table 1
includes key characteristics and their de-
scriptions, logged by the researchers for
each journal in their Google Doc. Crite-
ria for the characteristics was captured,
where applicable.

One of the key takeaways from the initial
publication research was many journals do
not compensate the author’s submissions.
In fact, some journals require the authors
to pay a publication fee if their work is ac-
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cepted. Additionally, close access journals
impose stringent copyright limitations on
the author. Rules regarding copyright own-
ership should be carefully reviewed before
submitting an article draft. After reviewing
compensation and copyright policies, the
researchers amended their criteria to in-
clude open access journals without copy-
right limitations on authors. An extension
of research in this area is gaining a bet-
ter understanding of how compensation
and copyright guidelines affect published
works with multiple authors.

Another notable finding was the Scopus
database of journal metrics located at
http://bit.ly/2C8yfPK. The database con-
tains CITE, SNIP, SCJR statistics for more
than 38,000 publications. The researchers’
investigation also revealed category and
publisher-specific databases of multiple
journal listings. Fraudulent journals were
identified by highlighting differences be-
tween the journal metrics presented by the
journal and those presented for the same
period in journal metric databases. The
list provided below reflects sources asso-
ciated with the journals included within the
scope of this review and is not exhaustive.
Additional research is required to catalog
many other credible journal databases.
Journal databases reviewed by the re-
searchers include:

+ Directory of Open Access Journals -

http://bit.ly/2EHHAOW

« International Network for the Availabil-
ity of Scientific Publications - http://bit.

ly/2EXOAdA
« PubMed - http://bit.ly/2J2xspi

+ Sage Publishing - http://bit.ly/2UqYDvd

« Springer Publishing - http://bit.ly/2EX-
1jvk

« Taylor and Francis - http:/bit.ly/2T-
G3efS

* Ubiquity Press - http://bit.ly/2J3hUlg

« Wiley Online Library - http://bit.ly/2E-
J3npw

The researchers reviewed their database
of 51 journals and began color-coding

journals of interest and disinterest. They
created a short list of publications consist-
ing of the top ten publications of interest
(5 per researcher). They based their final
decision on journal objectives and accep-
tance rates. The authors reviewed person-
al time constraints and selected a publica-
tion whose submission deadline was the
best fit for their schedules.

After finalizing journal selection, the re-
searchers read multiple articles from the
journal to gain a better understanding of
accepted writing styles and outcomes ap-
proved by editors. Prospective writers are
strongly encouraged to review the content
of journals before submitting content.
Journal article research may reveal op-
portunities to build upon knowledge from
a previously published article in the jour-
nal, which may increase the likelihood of
article acceptance. Upon completion of
journal content review, the researchers re-
fined their requirements for their literature
review article. Requirements included cri-
teria for when they considered all research
outlets for the literature review exhausted.
An article outline was created based on
annotated sources from their literature re-
view.

It takes time to develop effective writing
skills to publish in journals. According to
Baral (2018), writing is hard work and it in-
volves sufficient planning. Every article en-
tails focus, time, expertise, and quality of
reasoning to write. While an expert scholar
is more knowledgeable about the difficul-
ties in the academic/theoretical writing
process and can produce an article rather
quickly, the post-doctoral alumni tend to
struggle with becoming published due to
their lack of experience and knowledge. In
fact, the development of academic writing
is an experience that does not happen fast
(Baral, 2018), which is why the research-
ers co-author their first article. In doing so,
they agreed to specific writing parameters,
deadlines, and publishing requirements
such as: The article focus and content
(article title and subject), equitability of
writing (whose name will be first, alpha-
betically or by contribution), and various
timeframes for completing each phase of

the writing process (the research, journal
submission requirements, and deadline).

When researching a topic for publication,
the type of content must contribute to
the body of knowledge, ensuring it has a
logical flow that highlights current trends
and new information. The perfect subject
to write about is one that the writer expe-
rience (depth of involvement and original-
ity). The researchers had a depth of in-
volvement that was associated with their
passion, personality, and experiences.
Thereafter, the researchers decided how
the writing would be divided, to include
formatting and editing, while establishing
specific timeframes for submission. The
researchers determined rules of engage-
ments (weekly touch points, outline devel-
opment, rough draft, review, and editing,
etc). When developing the rules of engage-
ment, the researchers created meaningful,
attainable goals, with achievable dead-
lines. Although the researchers divided the
writing responsibilities equally, the article
is succinctly connected; all components
of the writing are interdependent. No por-
tion is finished until all components are
complete.

Once all components of the article are
complete and the journal requirements are
met, an extensive editing review was con-
ducted by a professional editor. Since this
is the researchers’ first publication sub-
mission, they wanted to ensure the article
was scholarly and professionally written
as well as error-free. The order of author-
ship is based on the level of researcher’s
contribution.

Due to the shared responsibility in writing,
the researchers co-facilitated all commu-
nications with the reviewers and editors;
all decisions are mutually agreed upon to
prior to responding. For example, the re-
searchers responded to each other’s cor-
respondence within 24 hours by phone
or email for concurrence, then the prima-
ry author provided the official response
to the publisher. Other considerations
are: How will the submission be verified?
Whose contact information will be used?
Author email address and phone number?
What rules regarding making other au-
thors aware of any communication from
the publisher (including turnaround time
of making other people aware).

Unfortunately, most authors are not paid
for their article submissions. In the unlike-
ly event the publishing process becomes
lucrative, copyrighting and author com-
pensation considerations arise. Will the
published work be considered a collabora-
tive, joint contribution? Will the publishing
rights be co-owned, and royalties divided
equitably? Will the authors co-present if
conference opportunities occur? Con-
versely, if liabilities arise, will the authors
equally pay fees and expenses? Admitted-
ly, the researchers did not create a writ-
ten collaboration agreement in advance
of writing this article; however, creating a
written agreement before engaging in a
joint research venture is strongly recom-
mended.

Conclusion

From doctoral dissertation to post-doctor-
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ate publication is a test of fortitude, only
the strong survive, the survival of the fittest.
Many higher education institutions are dis-
tinctive, and all have different incentives to
offer their post-doctoral students; howev-
er, these educational institutions all have
one commonality if you want to remain in
the academic world, it's “publish or perish,’
as the famous adage goes. This axiom de-
termines that even the extremely superior
world of academia operates according to
the most profane philosophies of the the-
ory of development, “only the strong sur-
vive - survival of the fittest.” The strongest
survive and publish, while the quitter does
not. To “survive and publish,” particularly in
peer reviewed academic journals, the two
doctors recommend implementing six fun-
damental strategies:

1. Collaborate with other doctoral col-
leagues on your first post-doctorate pub-
lication;

2. Review trending topics;

3. Adhere to the publication require-
ments and deadlines;

4. Do not procrastinate in your writing;

5. Set realistic goals (short wins will
keep you motivated);

6. Be resilient and unrelenting; if you get
rejected, try, try, and try again until you
are published.

Ultimately, the post-doctorate publication
offers many benefits, both personal and
professional reward. You become the sub-
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ject matter expert, credible, and contrib-
utor to the advancement of information
to the public. A myth exists that doctoral
alumni only need to publish a dissertation
to meet the publication requirements to be-
come an expert writer; however, the most
post-doctoral publication does not follow
the same criteria as dissertation work.
Many publication guidelines incorporate
a rigorous peer-review process. However,
if you follow the researchers’ process me-
ticulously and are open to guidance, assis-
tance, and critique from your peers, you
will be successful in becoming published.
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University of Phoenix School of Advanced tudies Represented
at University of Oxford Conference

Dr. Jared Padgett — senior research fel-
low at the University of Phoenix School of
Advanced Studies - and his colleagues
recently presented the Tau Conceptual
Framework for Understanding Health and
Human Services at Harris Manchester Col-
lege at University of Oxford. The Oxford
Education Research Symposium is a fo-
rum for discussing the theory and practice
of universal education. The symposium
is held three times per year in Oxford, En-
gland, and features scholars from around
the world. Faculty and students represent-
ed schools and universities from Australia,
Canada, Greece, India, Indonesia, Israel,
Malaysia, Pakistan, South Africa, South
Korea, the United Kingdom, and the United
States.

Atthe conference, attendees learned about
explicit instruction and critical thinking
training in United States middle and high
schools; how Indian secondary schools af-
fect university and career choices; PERMA,
and issues of student stress and life satis-
faction in India; and mental health services
and outcomes for school safety in the Unit-
ed States. They also learned about school
improvement and education funding in the
United States; applying concept maps for
education and developing teacher educa-
tion competencies in Pakistan; teacher
leadership in Greece; disaster prevention,
rescue, and recovery at Islamic boarding
schools in Indonesia; and socialization and
resilience of Arab-Palestinian and Jewish
high school students in Israel. Language
issues were also discussed, including
updating Spanish as a second language
course materials to include realistic por-
trayals of Hispanic communities and cul-
tures, indigenous language preservation in
Canada, grammatical structures and con-
struction in South Korea, and minority lan-
guage protection in Canada and Sweden.

Presentations included the role of local
districts in influencing national education
policy, and student success enablers in
South Africa. Educational topics included
the Doxa of the Productivity Growth Agen-
da in Australia, and humanities programs
in post-secondary education in the United
States. Societal issues were also present-
ed, including training expectant fathers to
address issues of fear or inadequacy and
strengthen their relationships with their
future children, and identifying issues
concerning the background systems of
green technologies within hospitality and
tourism industries. Conference attendees
were able to interact with fellow research-
ers and identify potential future research
projects in collaboration with their peers
from around the world.

Dr. Padgett and his colleagues presented
their collaborative effort developing a mod-
el identifying a negative feedback system
using Complex Adaptive Systems (CAS)
theory. Contributing authors were Kenneth
D. Gossett, PhD; Jared D. Padgett, DBA,
Joni L. Scott, DBA; and Shelly M. Pierce,
MS, CPHRM, CPHQ. The model represents
a negative feedback system depicting
the Healthcare and Human Services Pro-
grams in the United States. The presenta-
tion included a discussion describing how
a dissertation chair along with current and
former students developed models within
their respective areas of interest, and how
these individual models ultimately contrib-
uted to a larger conceptual framework.

The Tau Conceptual Framework model
identifles subsystems that affect the larg-
er health and human service system. With-
in these systems, variables are identified
that are directly or inversely related to oth-
er systems. A direct relationship means
that an increase in X leads to an increase

in Y. An inverse relationship means that
an increase in X leads to a decrease in Y,
and an increase in Y leads to a decrease
in X. For example, when High Reliability
Organization (HRO) principles are adopt-
ed and applied in an organization, quality
and satisfaction measures increase and
costs relating to additional treatments,
lawsuits, insurance premiums, or turnover
decrease. HRO principles would have a di-
rect relationship to quality and safety, and
an indirect relationship to costs. Issues
of covariance must also be considered.
Often researchers will identify a key fac-
et of the healthcare system but may not
be aware of other systems that interact
with this facet. Regulators and legislators
then develop standards based on this sin-
gle facet without understanding the larger
picture. By identifying the covariance be-
tween variables, or systems, the resulting
laws and regulations may then address
the systemic issues holistically.

Understanding covariance among vari-
ables in healthcare systems allows for in-
novative approaches to quality and safety
in the health and human services fields.
Issues of access, costs, and stakehold-
er satisfaction may also be addressed.
By using CAS-based models to present
research findings, students, faculty, and
healthcare administrators can easily apply
evidence-based research into their profes-
sional work and may find new ways to con-
tribute by integrating into the model their
own experience and knowledge.

The Tau Conceptual Framework for Health
and Human Services is undergoing peer-re-
view at the Oxford University Press. Once
published, the results of the study will be
made available for the University of Phoe-
nix community.
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Elizabeth Johnston, Ed.D.

Senior Research Fellow
Center for Educational and Instructional Technology Research

Dr. Lunthita Duthely CEITR Research Fellow and UOPX Alumn Is
Awarded an NIH Grant

Lunthita Duthely, University of Phoenix
(UOP) 2015 graduate in educational lead-
ership (EdD) was awarded a National In-
stitute of Health (NIH) KL2 Grant (Oct), a
2-year Mentored Research grant, which
encompasses research study, research
education, and mentorship. The award in-
cludes $32,500 per year of research sup-
port plus 75% annual salary. The grant will
allow Dr. Duthely to develop a multi-cultur-
al, culturally competent intervention acces-
sible via cell phone to support continued
engagement with treatment for women
living with HIV. In addition, Dr. Duthely was
invited to participate in a 10-day health
disparities research workshop at the Uni-
versity of Miami CLaRO Summer Institute
(7/27-8/5). Invited speakers included NIH
Program officers and a variety of US re-
searchers focused on health disparities.

Dr. Duthely is an alumni member and re-
search fellow at the UOPX Center for Ed-
ucational and Instructional Technology
Research (CEITR) and a faculty member
at the University of Miami, Miller School
of Medicine. The title of Dr. Duthely’s
grant application was “A Multi-Lingual,
Culturally-Competent mobile Health Inter-
vention to Reduce Medical Mistrust, Stig-
ma, and Improve Treatment Adherence
among Women Living with HIV/AIDS” The
KL2 grants are intended to support new-
ly trained clinicians as they prepare for a
successful research career.

Dr. Duthely speaks and writes on the con-
nections between well-being and multi-
ple psychological and social outcomes,
including workplace success and better
academic outcomes for students. She
explained “My interest in the mind-body,
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or, as | prefer to think of it, the mind-body-
heart connection, goes back to 1981,
when | was first introduced to the practice
of meditation.” Putting this philosophy into
practice, Dr. Duthely began running, and
has completed more than two-dozen mar-
athons and three multi-day races. The lon-
gest distance she ran was 527 miles over
14 days. She clarified the longest distance
run “was the summer prior to my first year
of university studies as a science major, in-
terested in pursuing a career in medicine.”

Dr. Duthely added “the interest in medita-
tion was then solidified in 1990, when | be-
came a regular practitioner of the ‘Path of
the Heart’ meditation techniques, founded
by Sri Chinmoy (1931-2007), a meditation
master whose philosophy encompasses
the importance and integration of fitness
of the entire self—from the physical to the
spirit—through physical activity, creative
endeavors, and the regular practice of
meditation.”

Dr. Duthely has travelled to over 30 coun-
tries, involved in different ventures related
to well being, at the individual level and at
the public level. She commented, “on the
one hand, people are people, the heart is
the heart, and regardless of language or
culture, all people respond to the ‘heart'—
compassion, self-giving, inner peace, and
the like. Some cultures, like in Japan,
where | collected some retrospective data
(recently published) and prospective data
(presented, unpublished) with adolescents
(secondary school students), or on the is-
land of Bali, Indonesia, that aspect of the
human spirit—in Japan it's called ‘kokoro’—
you feel it walking down the streets in
certain places—certain countries. On the

other hand, the word ‘shanti’ in India, for
example, has much richer meaning than
the English word ‘peace.”

The travel and work in Japan led to an
international collaborative and creative
effort. Dr. Duthely, collaborated with Ha-
rashita Sunaoshi, Waseda University, Ja-
pan and Olga Villar-Loubet, University of
Miami, USA, to develop a book chapter
published by the International Association
for Cross Cultural Psychology (IACCP).
The book chapter was the culmination of
work derived from Dr. Duthely's disserta-
tion and began with poster and speaking
presentations in August 2016 at the 23rd
IACCP conference in Nagoya Japan. The
follow up book chapter, which was not
part of the conference proceedings, was
accepted for publication by IACCP.

Dr. Duthely commented on some of the
differences and similarities between cul-
tures. She mentioned that in “measuring
gratitude’ (unpublished data from Japan),
there was a lot of back and forth with my
Japanese collaborator when translating
the instructions, because expressing grati-
tude is so much engrained into the culture
from a very early age.”

Finally, Dr. Duthely commented on the
shared human value of happiness as
an element of wellbeing. “Another uni-
versal principal is that everyone—from
youth to adults—is looking for happiness.
Cross-culturally, there may be some differ-
ences— for example the degree to which
emotions are expressed outwardly, or cul-
tural ‘personalities’—such as collectivist
societies (Asia) or individualistic societies
(North American)—but everyone wants to
be happy!”



Deborah Levin, DM MBA

Confessions of a Doctoral Alumni: Words of Wisdom for
Future Doctors

UOPX Alumni, Continuous Improvement Consultant
Center for Workplace Diversity and Inclusion Research

| decided to pursue a doctorate in 2012.
| was at a point where life appeared sta-
ble, and | felt pursuit of a doctorate was
a great personal goal. The application pro-
cess was easy, and | was elated to receive
financial aid. | still recall how excited | was
to embark on a new journey, but | was
completely naive about challenges | would
face along the way.

| finally completed my doctorate in 2018
- six years later. Theoretically, | should
have completed the degree in less than
three and a half years. Looking back at the
13 joyous faces in my first-year residency
photo, | recall everyone’s excitement about
the journey. Six years later, | am the only
doctor in the cohort. | contacted members
of the cohort and discovered only one still
working on her dissertation.

For many cohort members, life happened.
One person’s mother died, and grief pre-
vented them from concentrating on doc-
toral studies. Another married and chose
to focus on her new family. One student
ran a restaurant business whose growing
success required significant energy and
effort. Several students could not afford
ongoing tuition costs. One person could
not overcome challenges with writing. An-
other was overwhelmed by time required
to conduct research. Someone else simply
stopped finding value in the doctoral pro-
gram and dropped it.

Looking back at my personal journey, I
also faced positive and negative chal-
lenges. | worked multiple jobs and made
a radical career change. | purchased my
first home. | married into a blended family
with stepchildren. My children graduated
high school and started college. An older
child married and another divorced. Five
grandchildren were born. Family members
passed away. My computer crashed, tak-
ing some of my dissertation research with
it. A doctoral committee member dropped
from my committee. | was in a car acci-

dent and had a concussion.

| took time off or dropped classes on sev-
eral occasions because life happened. My
fellow doctoral colleague faced challeng-
es with multiple responsibilities, relation-
ships, career changes, medical issues,
family dynamics, and feeling overwhelmed
by dissertation work. What was different
about our journeys and doctoral success-
es compared to the original cohort of 13?

Angela Duckworth, author of Grit: The
Power of Passion and Perseverance, de-
scribed individuals with grit as extremely
successful people who demonstrate re-
markably high levels of determination and
hard work. These individuals have an in-
herent understanding of desired goals and
are committed to their achievement. Gritty
people blend hard work, drive, and resilien-
cy with a sense of direction (Duckworth,
2016). Grit transcends talents, abilities,
and socioeconomics. Gritty people choose
to sustain their passion and overcome all
obstacles to accomplish goals. Doctoral
candidates must be gritty. It is not enough
to want a doctorate. Successful students
must have drive, dedication, direction, and
purpose.

Finding time management strategies is
imperative. Many doctoral students have
families and work full time jobs. Adding
time for schoolwork and research is chal-
lenging. Establish non-negotiable times
throughout the week where you are la-
ser-focused on schoolwork. | pursued
my degree online, so discussion question
posts throughout the week were neces-
sary. Most school assignments were due
Monday evenings. | averaged ten hours
a week on non-dissertation schoolwork.
Time demands increased to 15-20 hours
a week when | worked on my literature re-
view, collected research, conducted data
analysis, and wrote Chapter 4. Racing to
submit before final dissertation deadlines
is a blur; however, | do remember choosing

between sleeping and showering on occa-
sion.

Throughout the degree program | sched-
uled proactive and procrastinator time
blocks. Proactive time is time dedicated
to studies well in advance of deadlines.
Technology failures happen. The institu-
tion's web site goes down. E-books fail to
load. Brain-block occurs. You do not want
to fall victim to any barriers when a dead-
line hits.

Proactive times included two hours on the
second day of the class week and four
hours on the fifth day because it fell on
a weekend (so Wednesday and Saturday
for example). Throughout the week, | read
course material during lunch hours and
downtime. | never left the house without
a course book or printed chapters. | kept
sticky notes and highlighters with me at
all times. During proactive time blocks, |
wrote discussion question posts and built
the weekly assignment outline. | tried to
write most of my paper several days be-
fore the deadline. | scheduled social out-
ings and family activities around blocks of
proactive time. However, children’s school
functions, work events\schedules, and
other life-happens situations often over-
shadowed my schedule, making the pro-
crastinator time block imperative.

The procrastinator time block encom-
passed the entire evening an assignment
was due. This time was non-negotiable.
Friends and family knew Monday evening
was not the time to call and chat. My su-
pervisor knew | could not work late on
this day. | held a board position in a volun-
teer group, and the board agreed to avoid
scheduling meetings on Mondays. Ev-
erybody knew Monday was not their day.
Monday was D-day (D for deadline, D for
doctorate).

Future doctors, you must balance time for
work, family, and friends throughout your
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doctoral journey. You cannot simply dis-
appear until your complete your degree.
Showing continued appreciation for your
support system is important. However,
stand firm on making time for your de-
gree. If you do not make time to create and
screen quality work, you will fail. Poor time
management leads to dropped or repeat-
ed courses, wasting time and money. You
must establish non-negotiable time.

Create strategies to multi-task assign-
ments. Initially, | treated discussion ques-
tion posts as separate topics from my
weekly papers. Class discussions typically
included topics required in the weekly as-
signment. Compare discussion question
topics to assignment requirements. If they
overlap, use discussion question posts to
draft content for your paper. Paraphrase
your discussion question posts and add
this content to your assignment outline.
Avoid copying posts directly as some
professors view this as a form of self-pla-
giarism (dovetailing). This strategy saves
significant research time for the weekly
assignment.

Consider posting your first discussion
question requirement by the second day
of class. Use the “A-B-C-C" model in your
posts: Acknowledge, Build, Challenge,
and Cite. Acknowledge the value of the
question or peer posting in your response.
Build on the question or post by providing
new information. Challenge your peers by
ending your posts with a thought-provok-
ing question. Cite at least one reference in
each post. Asking questions at the end of
your posts provides peers an opportunity
to respond. You, in turn, can reply with a
second post based on responses received.
Creating citations can be tedious. If you
cite research correctly, you can copy and
paste formatted citations into your weekly
assignment if you reference those sourc-
es in your paper.

Inevitably, online classrooms will be void
of student activity until the weekend or
last day of class. Instructors are required
to provide classroom feedback through-
out the week. By posting early, | increased
the likelihood my posts would receive di-
rect feedback from the professor. Profes-
sors frequently cited references in their
responses, which provided great research
leads. Professors challenged me if my as-
sumptions were incorrect. Receiving cali-
bration throughout class discussions pre-
vented point loss in weekly assignments.

Save formatting time by adjusting Micro-
soft Word default settings to match pa-
per requirements. Set Word to detect the
correct number of spaces between sen-
tences. Use the references tab at the top
of your document to format citations. You
can purchase add-in programs, such as
Perrla, to automate formatting and keep a
database of your citations. A citation data-
base allows users to recall formatted ref-
erences with a few mouse clicks.

There is always room to improve your writ-
ing ability. Many institutions offer plagia-
rism and grammar review software, such
as Grammarly, as a resource. Working pro-
actively allows time to screen papers for
errors. Submit individual and team papers
through the plagiarism checker religious-
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ly. Consider doing the same for discussion
question posts. Even a good writer has a
bad day and may inadvertently overlook ci-
tation errors. The risk of accidental plagia-
rism increases exponentially on team as-
signments. Professors can file plagiarism
reports against all team members, even if
one contributor was responsible for the vi-
olation. The tool can protect you from po-
tential expulsion for plagiarism violations.

Although Microsoft Word identifies con-
tent issues, submit your papers through
the grammar checker consistently. This
process involves submitting papers, re-
vising based on feedback received, and
submitting a second time. Inevitably, the
second review highlights errors missed in
initial submission. Make second-round re-
visions and submit a final time to confirm
resolution of all issues.

Most students submit their papers through
the grammar checker once (if at all), miss-
ing error correction opportunities. | was a
strong writer, but adjusted content to avoid
making common errors. This tool was in-
strumental in strengthening writing ability
before completing my dissertation.

A doctoral degree is a degree on steroids.
Pursuit of a doctorate is pursuit of learn-
ing. The knowledge you have when you en-
ter the program is merely a precursor. Your
brain will hurt. You will encounter unknown
concepts and become frustrated with the
dissertation approval process. Doctoral
candidates must accept feedback with
grace and humility. Grades on your course-
work will not always be perfect. Instructors
and peers will test credibility of your dis-
cussion posts (or ignore them). Reviewers
will challenge your dissertation. You will
be tired, stressed, and overwhelmed. You
must have grit to succeed.

Your professors and doctoral committee
provide constructive feedback to protect
you from your own shortcomings. You
will revise, revise, and revise your work.
Your professors are already doctors. Your
dissertation work is not a competition to
them. Your committee is not your enemy.
The committee understands the research
approval and publishing process. They
have extensive expertise in these areas.
The committee wants you to be success-
ful, because extending the knowledge
base is a significant accomplishment.
Your published dissertation reflects the
competency of your committee members
and the quality of your degree.

During residencies, | listened to comments
doctoral candidates made regarding dis-
sertation feedback. Many students were
passionate about their dissertation top-
ics, spending countless hours feverishly
writing research. Their dissertations rep-
resented hard work and were of great per-
sonal value. The notion that a professor
would find their content less than stellar
was shocking. Several students became
defensive and challenged the professor’s
credibility. They resisted feedback recom-
mendations, arrogantly positioning them-
selves and their work above the profes-
sor's expertise.

Other students received feedback with
humility, despite frustration their work

was not celebrated as perfection. They
made revisions aligning with the profes-
sor's recommendations. These students
thanked the professor for feedback and
were pleased to see revisions met with en-
couraging comments about their improve-
ments.

Admittedly, | fell somewhere between the
two reactions. | partially revised my dis-
sertation based on feedback. Ultimately, |
had to make all required revisions before
my dissertation was accepted. Reading
critical feedback from experts is not pleas-
ant. Accept your work is not perfect, take
a deep breath, and make the revisions. If
you want to become a doctor, make the
damned revisions.

Future doctors, learn from my dissertation
pitfalls. Ensure your topic clearly aligns
with your degree path. If you are pursuing
a doctorate in leadership, do not choose
a dissertation topic about education. Your
topic will be rejected and you will have to
start over.

Ensure you can extend knowledge but
choose topics conservatively. The pur-
pose of dissertation work is demonstra-
tion of technical research ability. Do not
try to tap dance when simple walking will
do. Avoid creating new test instruments
unless you enjoy running statistics and
encountering delays. Added complexity is
overwhelming. If you want to change the
world, stay focused, choose conservative-
ly, and complete your degree. The possibil-
ities are endless AFTER you are a doctor.

Most doctoral programs recommend re-
search sources to be less than five years
old. Consider using references less than
three years old (where practical) to keep
the literature review up to date on the most
recent research. You can complete a doc-
toral program in under three and a half
years. | completed mine in six and was
the first in my cohort to graduate. | spent
six years working on my research and |
revised my dissertation to add in current
information.

Promises made are promises kept. In your
proposal, you commit to providing data on
certain outcomes, based on a collection
of theoretical constructs and concepts.
Research approval comes with expecta-
tion you will deliver on your commitments.
Keep a checklist of research questions, the-
ories, and other points your research will
support or disprove. Compare outcomes
to this checklist when parsing through
data in Chapter 4, and include these points
in Chapter 5. You will have to revise from
future to past verb tense in your proposal
when your study is completed.

Do not stress if your research does not
prove your assumptions. A non-result is
still a finding. Include the lack of proof in
your discussion. Adverse findings extend
knowledge by confirming or refuting cur-
rent literature.

The Institutional Review Board (IRB) is an
evil friend. This phase is where humility
is important. IRB’s role is to protect you
from unethical practices by holding you
accountable to stringent standards. | re-
member my elation over proposal approv-
al from Quality Review before hitting the



IRB wall. Future doctors, the IRB approval
process is hell. IRB nitpicks every gory de-
tail of your submission and you must com-
ply. You cannot conduct research without
IRB approval. Revise your wording to their
standards exactly. | know it hurts. Just get
it done.

You may incur delays in collecting data.
Schedule classes accordingly. Organiza-
tion and data reporting in chapter four is
overwhelming. Do not attempt to write
your analysis in a single setting. Commit
to a regular schedule of working on one or
two points at a time. Step away, reflect, and
breathe. Ensure all areas of your checklist
are covered and revise as new findings
arise. Consider writing parts of chapter
five as you document findings in chapter

four. Link theories or concepts from your
proposal to your findings. Working on the
two chapters in tandem helps organize the
thought process of connecting data to the-
ory.

As you get closer to dissertation comple-
tion, it is normal for committee members
to conduct a more stringent review. The
committee will point out finer revisions
that were insignificant previously. Your
committee wants you to pass final quality
review. Just make the revisions.

If you approach the dissertation process
with grit, grace, and humility, you may be
approved for oral defense. The oral de-
fense is a celebration of your work. Follow
the oral defense outline closely and keep
slide content at a summary level. You can

add details to an appendix slide if needed.
Include relevant theories throughout your
presentation. Practice your presentation
with a timer multiple times in front of mul-
tiple audiences.

The journey is not easy. You must have
grit, humility, and grace. Protect your time
commitments and approach your work
with diligence. Ask questions if you do not
understand feedback and revise as direct-
ed. Be prepared to learn. Future doctors,
you can win this uphill battle. Ultimately,
nobody can hold you back but you.
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2019 KWB Research
Summit Information and
Call for Proposals

SCHOOL OF ADVANCED STUDIES
UNIVERSITY OF PHOENIX

Exponcling the Reach of the Scholar/Practitioner/Leader

VIRTUAL CONFERENCE POWERED BY SHINDIG

We invite you to join us for this year's Research Summit. The theme
this year is about expanding the "reach"of research through a virtual
collaborative. The School of Advanced Studies is dedicated to

advancing the goals of all scholar/practitioners who seek to engage

the pracfico| qpp|ica+ion of research to the real-world. Join us for a
4-day event from the convenience of your desktop, laptop or cell
phone. Submit a proposa| |:>y c|icl<ing on the link below. Join us as we

extend the reach and put research to work!

https://research.phoenix.edu/news/2019-knowledge-

without-boundaries-research-summit

Knowledge Without Boundaries™

Annual Research Summit
Extending the Reach of the Scholar/Practitioner/Leader

June 10-14, 2019

Virtual Research Conference
Powered by Shindig

CALL FOR PROPOSALS

Final Submission Deadline:
Monday, April 15, 2019 at 11:59 p.m. EST

To allow time for full peer reviews of the proposals, this deadline will be fixed.

The mission of Knowledge Without Boundaries™ is to provide opportunities that enable
practitioner faculty, students, and alumni, to develop and achieve their professional research and
scholarship goals and, through scholarly leadership, improve the performance of the
organizations and communities they serve. The annual research summit is a continuation of this
mission and it upholds the intended vision to encourage the formation of communities of
scholarship for practitioner faculty, students, and alumni.

This year, the 2019 Knowledge Without Boundaries™ Research Summit is pleased to expand its
reach to all practitioner faculty. This includes business and industry partners engaged in applied
organizational research. A special invitation is extended to practitioner faculty teaching at
Community Colleges across the nation. Through these invitations, the Research and Scholarship
Enterprise for the University of Phoenix can serve as the vehicle for all Scholar/Practitioner/
Leaders to extend their reach and impact in their respective fields.

Our Overarching Objectives:
* To provide an opportunity to engage in an active community of scholarship.

* To improve the performance of the organizations, communities, and schools served by
practitioner faculty, students, and alumni.

https://research.phoenix.edu/news/2019-knowledge-
without-boundaries-research-summit
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Upcoming Events

Professional Engagement to Publication (PEP) Two-Part Workshop

Looking to get professionally published in your field aside from your doctorate? Partake in the Professional Engagement
to Publication (PEP) workshop run by Erik Bean, Ed.D., Center for Leadership Studies and Educational Research (CLSER)
chair and Dr. Carol A. Holland, CLSER publication fellow. The Workshop is 7 to 8 p.m., EST. To register up until 72 hours
prior, send an email to deadline@email.phoenix.edu with your name, relationship to UOPX, your preferred email address,
and indicate either SPRING A SPRING B.

PEP SPRING A 2019 SESSIONS (Tuesdays) BOTH SESSIONS REQUIRED
March 26,2019, PART 1: 7 TO 8 PM, EDT
April 30,2019, PART 2: 7TO 8 PM, EDT

PEP SPRING B 2019 SESSIONS (Tuesdays) BOTH SESSIONS REQUIRED
May 7,2019, PART 1: 7 TO 8 PM, EDT
June 10, 2019, PART 2: 7 TO 8 PM, EDT

Date Topic

March 28, 2019 Descriptive Causal Comparative Designs
Brief description/agenda: Introduce use of DCCD within dissertations.

Webinar Time: 4-5 pm AZ Time. The webinar links are available at: http://bit.ly/2iTIQVX
April 42019 Delphi Method, leader: Dr. Phil Davidson

The “Expert” and validity of the Delphi Technique

Webinar Time: 4-5 pm AZ Time. The webinar links are available at: http://bit.ly/2iTIQVX
April 18th, 2019 Mixed Methods, leader: Dr. Ryan Rominger

Brief description/agenda: This webinar will focus on Chairing and using MM within
doctoral dissertations. MM have unique opportunities and challenges when applied to
graduate work, which will be discussed along with potential ways to compensate for
the challenges. Several examples of MM dissertations will be used as examples for

discussion.
Webinar Time: 4-5 pm AZ Time. The webinar links are available at: http://bit.ly/2iTIQVX
May 16, 2019 Quantitative Experimental, leader: Dr. Brian Sloboda:

Brief description/agenda: Introduce use of experimental designs as used within
dissertations.

Webinar Time: 4-5 pm AZ Time. The webinar links are available at: http://bit.ly/2iTIQVX
May 30, 2019 Quasi-Experimental Research Designs:

Brief description/agenda: Introduce use of quasi-experimental designs as used within
dissertations.

Webinar Time: 4-5 pm AZ Time. The webinar links are available at: http://bit.ly/2iTIQVX

June 20, 2019 Correlational Designs, leaders: Dr. Armando Paladino, Michelle Hill & Dr. Ruzanna
Topchyan

Brief description/agenda: Introduce use of correlational designs as used within
dissertations.

Webinar Time: 4-5 pm AZ Time. The webinar links are available at: http://bit.ly/2iTIQVX
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July 18,2019

Phenomenology, leader: Dr. Karen Johnson

Brief description/agenda: Examples of phenomenological dissertations will be
discussed and evaluated.

Webinar Time: 4-5 pm AZ Time. The webinar links are available at: http://bit.ly/2iTIQVX

August 1, 2019

Program Evaluation

Brief description/agenda: Introduce use of program evaluation designs as used within
dissertations.

Webinar Time: 4-5 pm AZ Time. The webinar links are available at: http://bit.ly/2iTIQVX

August 15, 2019

Auto Ethnography, leader: Dr. Jim Lane

Brief description/agenda: Introduce use of ethnography designs as used within
dissertations.

Webinar Time: 4-5 pm AZ Time. The webinar links are available at: http://bit.ly/2iTIQVX

Sep 5,2019

Grounded Theory, leader: Dr. Mark McCaslin

Brief description/agenda: Introduce use of grounded theory designs as used within
dissertations.

Webinar Time: 4-5 pm AZ Time. The webinar links are available at: http://bit.ly/2iTIQVX

Sep 19,2019

Narrative Inquiry, leaders: Dr. Ryan Rominger and Dr. Jim Lane

Brief description/agenda: Narrative Inquiry (NI) will be discussed within the context of
graduate dissertations. Topics will include benefits and disadvantages of the method,
suggestions for Chairs who have students using the method, and examples of NI
dissertations which have been completed.

Webinar Time: 4-5 pm AZ Time. The webinar links are available at: http://bit.ly/2iTIQVX

Oct 3,2019

Survey study. Quantitative Measurement Development of Surveys
Brief description/agenda: Introduce use of survey designs as used within dissertations.
Webinar Time: 4-5 pm AZ Time. The webinar links are available at: http://bit.ly/2iTIQVX

Oct 24,2019

Action Research, leader: Dr. Mansureh Kebritchi

Brief description/agenda: Application of action research in doctoral dissertations/
studies; how to develop a research prospectus for a case study.

Webinar Time: 4-5 pm AZ Time. The webinar links are available at: http://bit.ly/2iTIQVX

Y

Monthly Writing Challenge presented by the Center for Workplace Diversity and Inclusion Research

The Monthly Writing Challenge provides an opportunity for participants to experiment the daily academic writing and

supportive accountability. This challenge is open to all members of the University of Phoenix community and you can
write on anything you choose. The goal is simply to make some progress while developing a beneficial habit. Writing

challenges begin on the first Tuesday of every month. Participation in the Monthly Writing Challenge is simple:

- You start with making a commitment to writing every week for at least 30 minutes a day (or more if desired or
necessary) for five (5) days each week.

- Once a week, log into our Phoenix Connect group and post your progress. This process also allows you
to engage with others who are focused on the common goal of making progress on their individual writing

project(s).

Whether you are a student, staff member, faculty, or alum, this challenge provides an opportunity to get into the habit of
regularly writing. And, as a collective group, we are able to make progress together! If you are up to the challenge, we
hope you will join us! Each Monthly Writing Challenge has twenty (20) spots available. If you would like to join us in a
Monthly Writing Challenge, please email us at workplacediversity@phoenix.edu

For more information visit http://bit.ly/2IT6XCN
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Join us on the Research Hub for all
Center activities, KWBA dates, and
new research information!

Research.Phoenix.Edu




